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ABSTRACT
The main purpose of this study was to empirically analyze college studenls'
perceptions of date rape, specifically focusing on the relationship between personal
relevance and victim empathy. Drawing from the Elaboration Likelihood Model (Petty
& Cacioppo, 1981, 1986a, 1986b ), the personal relevance of a date rape scenario was
manipulated and victim empathy was measured usrng the Rape Empathy Scale (Deitz,
S.R., Blackwell, K.T., Daley, P.C., & Bentley, B.J., 1982) and the Acquaintance Rape
Empathy Scale (Berg, Lonsway, & Fitzgerald, 1999). Participants in this study included
199 college students from a mid-sized university who read either a personally relevant
date rape scenario, a general date rape scenario, or no date rape scenario. Victim
empathy was measured five ,veeks bdore participanls in the experimental groups read the
scenario and immediately after they read the scenario. On the ARES, participants who
did not read a date rape scenario indicated higher levels of empathy for a rape victim than
did participants who read a personally relevant date rape scenario. No differences were
found between participants who read a personally relevant date rape scenario and those
who read a general scenario. No differences were found between the groups on the RES.
This study also replicated date rape research findings that demonstrated a
relationship between gender and victim empathy, between prior victimization and victim
empathy and between gender and prior victimization. As predicted, females and
participants with prior victimization indicated higher levels of victim empathy than did
males and those without prior victimization. In addition, a significant relationship was
found between gender and prior victimization, indicating that the probability of being a
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victim or of knowing a victim of date rape was approximately two times more likely
when the person was female than when the person was male.
Finally, this study addressed methodological limitations that currently exist in
date rape research by exploring the use of a relatively new measure of acquaintance rape
empathy, as well as its relationship to a well-established rape empathy scale. This study
also provided and tested the validity of an original date rape scenario that does not adhere
to date rape myths. Furthermore, this study used a qualitative component to explore the
relationships between proposed date rape scenario endings and gender, personal
relevance, and prior victimization. Implications regarding date rape research and date
rape prevention programs are discussed.
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CHAPTER I
INTRODUCTION
Date rape continues to be a serious health concern for women between the ages of
eighteen and twenty-four years old (Koss, Gidycz, & Wisniewski, 1987; Murphy, 1988;
Rozee & Koss, 2001; Truman, Tokar, & Fischer, 1996 ). Two constructs that are salient
in understanding the phenomenon of date rape are victim empathy and personal relevance
of the event (Berg, 1993; Berg et al., 1999; Deitz et al., 1982: Faubert & MaIT:ott, 1996;
Gray, Lesser, Quinn, & Bounds, 1990; Heppner, Good et al., 1995; Hull, Forrester, Hull,
& Gaines, 1992; Lee, 1987). Historically, research has focused either on victim empathy
or on personal relevance as it relates to attitudes toward rape. Empirical research
examining both of these constructs using

.:i

tlleoreti..:al basis is needed. Furthem1ore,

replication of research findings that involve both victim empathy and personal relevance
is important to further knowledge about date rape. Finally, methodoiogical limitations
continue to affect date rape research. This study attempted to contribute to the date rape
literature by addressing the aforementioned limitations in this body of research.
Specifically, this study sought to provide empirical data regarding the relationship
between personal relevance and victim empathy, to replicate findings related to victim
empathy and personal relevar.ce, and to address several methodological concerns found
in date rape research. These results may be beneficial in assisting clinicians and
educators in developing date rape prevention programs.

2
Prevalence of Rape
The statistics on rape indicate that it is a serious problem, especially for women
on college campuses. Consider the following, taken from a survey given to 6,100
undergraduate men and women, conducted on 32 college campuses (Koss et al., 1987):
•

One in four women surveyed were victims of rape or attempted rape.

•

Eighty-four percent of those raped knew their attacker. Fifty-seven
percent of the rapes happened on dates.

•

One in twelve males had committed acts that met the legal definitions of
rape or attempted rape.

•

Only 27% of women whose sexual assault met the legal definition of rape
thought they had been raped.

•

42% of the rape victims told no one about their assaults.

•

41 % of the raped women said they expected to be raped again.

•

30% of the women identified in the study as rape victims contemplated
killing themselves after the incident.

While these statistics are reported from one study, there have been other studies
conducted on the incidence of rape, prevalence of date rape, and reporting rates which
confirm these approximate numbers (Murphy, 1988; Truman et al., 1996). However, the
incidence rate of rape is difficult to determine because numbers are given for only the

reported incidents. Many women who have been raped do not acknowledge their
experience as rape (Koss et al., 1987; Kahn & Andreoli Mathie, 2000). Therefore, it is
estimated that the actual numbers are somewhat higher than the reported numbers.
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It is obvious that date and acquaintance rape, especially among college students,
are growing problems. Funk (1993) noted that "[t]or the past ten years, according to the
United States Department of Justice Bureau of Justice Statistics, rape has been the only
crime that has continuously increased, and has been the fastest growing vio}ent crime in
the country ... " (p. 7). Due to the high prevalence rate of date rape on college campuses,
college students are an important population on which to focus. As this crime continues
to grow on college campuses, mental health professionals and higher education officials
will see more people who are adversely affected by date rape. In response, more research
needs lo be condncted to examine the efficacy of date rape prevention programs.
Furthermore, new theoretically based programs need to be developed. The scope of this
study focused on the college student population tecause date rape and acquaintance rape
continue to be a growing problem across college campuses.
Prevention Efforts
Valiant efforts are being made to educate college students about date and
acquaintance rape through rape prevention programs. These programs have included
such components as "debunking" rape myths, generating participant interaction,
providing sex education, and avoiding confrontational approaches (Lonsway. 1996 ).
However, programs that use these techniques continue to be criticized for lacking
theoretical bases and empirical validation (Lonsway, 1996; Rozee & Koss, 2001 ).
Furthermore, these prevention programs continue to show nuxed results (Lonsway, 1996;
Rozee & Koss, 2001). Recent prevention programs have iargeted both men and women
and have included empathy induction techniques (Berg et al., 1999; Lee. 198 7:
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Ostrowski, 1991; Pithers, 1994; Schewe & O'Donohue, 1993b; Wiehe, 1997). The goal
of these programs has been to increase the amount of empathy, or understanding, one
feels toward a rape victim. However, few of these programs were theoretically based,
and inconclusive evidence remains as to an effective way to induce empathy. Possible
causes for these mixed results include the atheoretical nature of previous empathy
induction studies and programs, the need to replicate empathy induction research findings
with varied samples, and the methodological limitations that currently exist in date rape
research and prevention programs.
Need for Theory
Date rape research and prevention programs have been criticized for not being
empirically driven (Lonsway, 1996; Rozee & Koss, 2001 ). One theory that might
contribute to our understanding of how to increase one's empathy toward a rape victim is
the Elaboration Likelihood Model, or ELM (Petty & Cacioppo, 1981, 1986a, 1986b ).
The ELM is a model to help predict which personal characteristics influence attitude
change. Specifically, the authors of the ELM proposed that motivation is an important
characteristic in influencing lasting attitude changes to occur (Petty & Cacioppo, 1986a,
1986b ). Furthermore, they posited that one way to increase motivation is to increase the
personal relevance of the topic to the listener. The ELM theory might then be applied to
empathy induction techniques by increasing the personal relevance and motivation of the
participants in the program. However, only one study has been conducted that attempted
to manipulate the personal relevance of a rape prevention program to influence
perceptions of date rape (Gray et al., 1990). Therefore, to address criticisms that date
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rape research and programs are not theoretically based, more research drawing from
theories such as the ELM is needed.
Need for Replication
Not only are theoretically based research studies needed in the areas of personal
relevance and victim empathy, but replication of findings involving these two constructs
are necessary as well. Given that there are not many studies that have investigated the
relationship between these two constructs, replicating findings of studies that involve
either victim empathy or personal relevance may help researchers in developing
additional analyses regarding both constructs. Fmthermore. it is impo1tant that date rape
prevention programs continually be revised based on current research in this area.
Therefore, additional analyses need to be conducted using personal relevance and victim
empathy to add to current literature and research in these areas.
Methodological Limitations
Methodological limitations in date rape research need to be addressed. Primarily,
only one assessment has been used to measure the concept of rape empathy, the Rape
Empathy Scale (Berg, 1993; Berg et al., 1999; Deitz et al., 1982; Mizwa, 1993; Smith,

1997). However, this instrument has been criticized for measuring attitude toward rape,
rather than rape empathy, as well as for measuring courtroom specific behavior toward
rape victims rather than general perceptions of rape victims (Berg,- 1993; Berg et al.,

1999; Mizwa, 1993; Smith, 1997). To address this methodological limitation in date rape
research, more instruments need to be developed and tested against valid instruments.
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Another methodological limitation that exists in date rape research is the use of
date rape scenarios that inherently promote date rape myths (Hull et al., 1992; Smith,
1997). For example, one widely used date rape scenario portrays the rape victim
continually struggling physically and protesting verbally during the course of the
perpetrator's advances (Quackenbush, 1989; Quackenbush, 1991; Shotland & Goodstein,
1983). However, date rape does not always occur in this manner. Based on the reports of
date rape victims, this scenario might look different. For example, the victim may feel so
shocked that she cannot physically fight back. The victim may also feel embarrassed and
ashamed and may not want to "make a scene" by verbally protesting at great lengths. In
essence, the victim may "give up" on fighting back physically or verbally after initially
telling the perpetrator "no." Historically, this picture of date rape has not been
represented in date rape scenarios that have been used in the research and prevention
programs. Given the reported experiences of date rape victims, a scenario of this nature
is needed to help educate people who endorse the rape myth that if the victim does not
physically and verbally protest more than one time, then the incident does not constitute
as rape.
Much of the research on college students' perceptions of date rape is conducted
using quantitative analyses. Although valuable information can be obtained using these
assessments, there are aspects of students' views that can only be understood through the
use of qualitative measures. The complex relationships between gender, prior
victimization, personal relevance, and victim empathy may need to be analyzed using a
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variety of methodologies to best understand these constructs. Thus, more qualitative and
descriptive components of date rape research methodologies are needed.
Purpose of the Study
The main purpose of this study was to assess college students' perceptions of date
rape, specifically focusing on the relationship between personal relevance and victim
empathy. This study aimed to use the Elaboration Likelihood Model (ELM) (Petty &
Cacioppo, 1981, 1986a, 1986b ), a theory of attitude change, as a theoretical hasis to
manipulate personal relevance of a date rape situation and subsequently to measure
empathy toward a date rape victim. While research has been conducted on program-. that
have used empathy acquisition techniques, only one such program attempted to
manipulate personal relevance (Gray et al., 1990). Therefore, this study contributed to
the empirical literature and research on the relationship between persona! :elevar1~e and
rape victim empathy. Specifically, this study included tenets from the Elaboration
Likelihood Model (Petty and Cacioppo, 1981, 1986a, 1986b) to provide a theoretical
framework for the methodology of the study. This knowledge may then he applied to
rape prevention programs that use empathy induction. In addition, information from this
study may add to the current repertoire of techniques used in such programs.
A second objective of this study was to replicate research findings that have
demonstrated a relationship between gender and rape victim empathy, as well as a
relationship between prior victimization and rape victim empathy and between gender
and prior victimization. It is important to continually replicate research findings to
provide recent data regarding relationships previously evidenced. Furthermore, given the
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limitations associated with any single research study, it is imperative to test the stability
of findings with different samples over time. These findings can then assist clinicians
and educators by providing them with theoretical findings regarding this topic.
Finally, this study sought to address methodological limitations found in the
research on date rape. First, this study explored the use of a relatively new measure of
acquaintance rape empathy, as well as its relationship to a well-established rape empathy
scale. Second, this study aimed to provide a date rape scenario that does not adhere to
date rape myths that could be used in future research. Hence, an original date rape
scenario was developed and included in this study. The researcher conducted preliminary
analyses to test the validity of the scenario. To address an additional limitation in the
methodology of date rape research, an aim of this study was to use a qualitative
component to explore the relationships between proposed date rape scenario endings and
gender, personal relevance, and prior victimization. Based on the results found in a prior
research study (Hull et al., 1992), participants in the current study were asked to complete
a date rape scenario in the way that they thought it would have ended, if they thought that
it would have ended differently. This descriptive component provided additional
information regarding college students' perceptions of date rape that may not have been
obtained through the questionnaires.
A review of the literature related to the concept of empathy, constructs of
empathy, measures of general and rape specific empathy, rape empathy research with
college students, theoretical considerations including feminist theory and theories of
attitude change, and empathy induction techniques are presented in Chapter II. A
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description of the participants and procedures that were used for this study are presented
in Chapter III. Results of the statistical analyses are presented in Chapter IV. Chapter V
includes a discussion of the results and implications for the field of counseling
psychology in regard to ( 1) future research on date rape that involve the use of empathy
induction techniques, and (2) future psychoeducational programs that involve date rape
prevention on college campuses.

CHAPTER II
REVIEW OF SELECTED LITERATURE
Empathy
The concept of empathy has continued to evolve since late in the nineteenth
century. It was during this time that the German term Einfuhlung was suggested to
indicate" ... real psychic feeling into the people and things which our eye perceives"
(Listowel, 1933, p. 54 ). Einfuhlung became the predecessor to the idea of empathy,
which was first coined by Titchener in the early l 900's (Titchener, 1909). Theories of
empathy in psychology stemmed from the view that empathy was perceptive awareness
of another person's feelings (Duan & Hill, 1996). However, this definition failed to
incorporate a cognitive component to the definition of empathy. Thus, Mead ( 1934)
added a cognitive component to the definition to imply that empathy requires an
understanding of another's feelings. Different constructs of empathy began to emerge
with emphasis on either the affective experiences or cognitive understanding of another's
emotions.
Constructs of Empathy
Although much research has been conducted on the idea of empathy, the results
remain confusing. Duan and Hill (1996) contend that this confusion is due to the
different ways that empathy has been constructed and measured by researchers.
According to Duan and Hill ( 1996), there are three main constructs of empathy seen
across the literature. Empathy has been constructed as a personality trait or general
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ability to know others' inner experiences (Duan & Hill, 1996). This construct implies
that some people possess the ability to be more empathic than others.
The second main construct of empathy is that it is a situation-specific cognitiveaffective state. Those who support this idea define empathy as responding vicariously to
a stimulus person (Katz, 1963; Stotland, 1969). This second construct implies that one's
experience of empathy varies by the situation, regardless of one's developmental level of
empathy. Researchers who conceptualize empathy as a situation-specific state often try
to manipulate empathy to understand its role in other social processes (Duan & Hill,
1996).
The third construct of empathy is that it is a multiphased experiential process that
describes the moment-to-moment experience of empathy (Duan & Hill, 1996; Katz,
1963 ). This construct implies that empathy is a series of experiences involving multiple
components. Theorists who subscribe to this construct of empathy arc often interested in
how empathy is experienced by therapists and clients in given situations (Duan & Hill,
1996).
In sum, there are three different ways that empathy has been constructed in the
literature. It has been seen as a personality trait, as a situation-specific cognitiveaffective state, or as a multiphased experiential process. While each construct can be
understood within the nature of the research conducted, different representations of
empathy have caused confusion in the literature. Duan and Hili ( 1996) suggest that
future researchers avoid using the general term "empathy" and instead use the specific
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terms of "dispositional empathy, empathic experience, and empathic process"
respectively to identify which of the three constructs are being used (p. 263).
In this dissertation, empathy is considered a situation-specific cognitive-affective
state. The researcher will attempt to manipulate the empathic experience of some of the
participants by changing a scenario that is read by these participants.
Measures of General Empathy
Given the variety of ways that empathy has been constructed in the literature, it is
not surprising that there are also a variety of measures used in empathy research.
Instruments used in past research have attempted to measure empathy as a stable
personality trait (Mehrabian & Epstein, 1972), as a state (Barrett-Lennard, 1962), or as a
multicomponent phenomenon (Davis, 1983). In addition, some of these instruments
measure empathy as a cognitive component (Hogan, 1969), others measure it as an
affective response (Eisenberg, Fabes, Bustamante, & Mathy, 1987), and still others view
empathy as containing both cognitive and affective characteristics (Davis, 1983).
Furthermore, there are a variety of ways that empathy has been measured. For example,
self-report measures (Hogan, 1969), reports from others (Barrett-Lennard, 1962), and
physiological measures (Eisenberg et al., 1987; Stotland, 1969) have all been used in past
empathy research.
One widely used self-report measure of general empathy is the Questionnaire
Measure of Emotional Empathy, or QMEE (Mehrabian & Epstein, 1972). This measure
focuses on emotional empathy. The QMEE consists of thirty-three statements that are
scored on a nine-point Likert Scale. The items for the measure were selected based on
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their high internal reliability and content validity. Mehrabian and Epstein ( 1972)
conducted two studies to test the validity of the QMEE and to relate emotional empathy
to aggressive behavior. The authors of the study found that aggression toward a studentvictim was inhibited in highly empathic subjects but not in less empathic subjects. From
their two validity studies, Mehrabian and Epstein ( 1972) concluded that " ... empathic
tendency is the major personality determinant of helping behavior" (p. 542).
Furthermore, they found the QMEE to be valid across different settings. However,
researchers have questioned the internal consistency and the construct validity of the
QMEE, as the numbers appeared to be low when these psychometric p;·Dperties of this
measure were tested (Marshall, Hudson, Jones, & Fernandez, 1995).
Another commonly used self-report measure of general empathy is the
Interpersonal Reactivity Index or IRI (Davis, 1983 ). This measure was developed from a
multidimensional construct of empathy. According to Davis, " ... empathy can best be
considered as a set of constructs, related in that they all concern responsivity to others but
are also clearly discriminable from each other" ( 1983, p. 113). The IRI consists of 28
items and includes the following four subscales: Fantasy, Perspective Taking, Empathic
Concern, and Personal Distress. Respondents are asked to indicate how weli each item
on the scale describes them. Responses are scored on a five-point Likcrt Scale. The
scales of the IRI have satisfactory internal and test-retest reliability (Davis, 1983).
However, little is known of its reliability and validity in clinical populations.
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A Measure of Rape-Specific Empathy
While several different general measures of empathy have been constructed, only
one established measure of rape-specific empathy exists. Deitz and her colleagues ( 1982)
established the Rape Empathy Scale (RES) to measure students' and jurors' feelings
toward rape victims and rape perpetrators. Since its construction in 1982, researchers
have used the RES as the primary measure to assess initial victim empathy, change in
victim empathy, the correlation between empathy scores for males and females, and the
correlation between empathy scores for women who have experienced a prior
victimization and women who have not experienced a prior victimization (Berg, 1993;
Berg et al., 1999; Borden, Karr, & Caldwell-Colbert, 1988; Deitz & Byrnes, 1981; Deitz,
Littman, & Bentley, 1984; Sallee, 1987; Schewe & O'Donohue, 1993b; Wiener, Wiener.
& Grisso, 1989). Several researchers have used the RES to depict a gender difference in
victim empathy, with females experiencing significantly more empathy for a rape victim
than males (Berg, 1993; Borden et al., 1988; Deitz, Blackwell, Daley, & Bentley, 1982;
Deitz & Byrnes, 1981 ).
The Rape Empathy Scale (RES). The Rape Empathy Scale (RES) was
constructed to assess empathy toward both rape victims and perpetrators (Deitz et al.,
1982). For the purpose of the RES, rape empathy was defined as " ... the relative
tendency for subjects to assume the psychological perspective of the rape victim or the
rapist in viewing a rape incident" (Deitz et al., 1982, p. 374). The scale consists of
nineteen items, with each item consisting of two statements designed to represent
empathy with either the rape victim or with the rape perpetrator. The statements depicted
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on the scale were constructed based on a literature review concerning societal attitudes
and myths associated with rape (Deitz et al., 1982). Deitz and her colleagues instructed
the participants in their study to choose the statement they preferred from each item and
to indicate their degree of preference for one statement over the other, ranging from
strong preference for one of the statements to no preference between the statements.
Preference was measured by a seven-point Likert scale. indicating strong empathy
for the rapist (1) or strong empathy for the victim (7). The measure aiso included a
midpoint for each item at which equal empathy for the rapist and for the victim could be
chosen. The measure was normed using both undergraduate college students and citizens
randomly selected from juror lists. The group of college students consisted of 255 males
and 384 females, while the group of citizens consisted of 72 males and 98 females (Deitz
et al., 1982).
Although the RES has been widely used as a measure of rape empathy, it has been
cri(icized for several different reasons. The RES was constructed to correspond to the
presentation of evidence by opposing attorneys m a rape trial (Deitz et al., 1982).
Therefore, many of the items depicted on the RES are comtroom specific. When using
the RES to measure feelings toward a date rape situation, some of the items may not
seem applicable (Berg, 1993; Berg et al., 1999). The RES has also been criticized for
measuring rape attitudes and rape myths rather than assessing for rape empathy (Berg,
1993; Berg et al., 1999; Smith, 1997). Finally, researchers have criticized the RES for
only depicting rape as a heterosexual crime with the male as the perpetrator and the
female as the victim (Berg, 1993; Berg et al., 1999; Mizwa, 1993).
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Recently, researchers have begun attempting to construct new rape-specific or
victim-specific empathy scales. For example, the Berg Rape Empathy Scale (Berg, 1993)
was constructed to focus specifically on non-juror's rape empathy, while the Victim
Empathy Scale (Mizwa, 1993) was constructed to focus on empathy for victims of any
violent crimes. The Acquaintance Rape Empathy Scale (ARES) is a modified version of
the Berg Rape Empathy Scale, focusing solely on feelings toward acquaintance rape
victims (Berg, 1993; Berg et al., 1999). Finally, the Rape Victim Empathy Scale and the
Rape Perpetrator Empathy Scale were constructed to improve on the RES (Smith, 1997).
However, since the construction of the aforementioned scales, only one study has been
conducted which used one of the new scales (Berg et al., 1999). Therefore, more
research needs to be conducted using these new measures to verify their psychometric
properties.
Rape Empathy Research with Sex Offenders
Research has been conducted to investigate empathy deficits among sex
offenders, as well as the efficacy of empathy training with this population (Cohen &
Strayer, 1996; Hildebran & Pithers, 1989; Marshall et al., 1995; Pithers, 1994; Pithers,
I 999; Seto, 1992; Wiehe, I 997). While many researchers believe that empathy deficits
account for violent behaviors, the results of studies employing training to increase
offender's empathic feelings of victims are not uniform. For example, Cohen and Strayer
(1996) found empathy ratings to be lower among conduct-disordered youth than among a
comparison peer group. Similarly, Pithers (1994) found that a specialized treatment
group enhanced sex offenders' empathy for sexual abuse victims, as measured by the IRI.
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In a follow-up study, Pithers (1999) confirmed these results and demonstrated that sex
offenders experienced a lack of empathy during emotional precursors to abuse.
Other researchers have questioned the notions that sex offenders have empathy
deficits and that they may benefit from empathy training (Layman, 1995; Marshall et al.,
1995). For example, Layman did not find any differences in empathy, as measured by
the QMEE, between convicted rapists, convicted robbers, college males and college
females. Few researchers have used the QMEE to measure empathy among sex
offenders. Instead, research~rs more often have used the IRI with this population.
However, Curwen (1997) cautions researchers about using the IRI to adequately measure
empathy among male sex offenders. Likewise, Marshall and colleague~ suggest that
researchers abandon generalized measures of empathy, and instead use more precise
measures to" ... assess more accurately the aspects of empathy that are targeted in
treatment" (1995, p. 109).
Rape Empathy Research with College Students
There have been numerous studies conducted that have examined college
students' perceptions, attitudes, or feelings about date rape before and after a rape
prevention program (Anderson et al., 1998; Berg et al., 1999; Faubert & McEwen, 1998;
Harrison, Downes, & Williams, 1991; Lenihan & Rawlins, 1994; Lenihan, Rawlins,
Eberly, Buckley, & Masters, 1992; Lonsway, 1996; Pinzone-Glover, Gidycz, & Jacobs,
1998; Schewe & O'Donohue, 1993b; Schewe & O'Donohue, 1996). Rape prevention
programs are designed to target a particular audience. Some programs are targeted at
female audiences. These programs usually include assertiveness or awareness training
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components. Programs geared toward female audiences have been critiqued because
" ... one of their harmful side effects is the implicit (and often explicit) assumption that
stopping rape is the responsibility of female victims rather than male perpetrators"
(Lonsway, 1996, p. 232; Schewe & O'Donohue, 1993a). Some feminist theorists posit
that rape prevention programs should focus more on the perpetrator's behavior rather
than focusing on the victim's actions (Donat & White, 2000). Unfortunately, the
majority of rape prevention programs still analyze the rape victim's behaviors.
Other programs are designed to target mixed-gender audiences. These programs
usually include components on cross-gender communication and rape myths. Lonsway
( 1996) has criticized the method of assessment many of these programs have used to
determine prevention outcome. She purports that while most of them used a "consumer
satisfaction" assessment to determine the efficacy of their prevention programs, this type
of assessment does not demonstrate any real change in beliefs, attitudes or behavior of
the participants. Other researchers argue that mixed-gender rape prevention programs are
not as successful as single-gender programs because the programs might reinforce gender
stereotypes and gender conflict (Berkowitz, 1992; Rozee & Koss, 200 I).
The last type of rape prevention programs targets male audiences. These
programs are fewer in existence but are becoming more popular. These programs have
focused on male responsibility and empathy training. For example, one program that was
aimed at increasing men's empathy toward rape victims put men in the helper role with
sexual assault survivors (Foubert & Marriott, 1996). After this program, a majority of the
participants reported that they were less likely to be sexually coercive. However, studies
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conducted to measure the efficacy of all-male prevention programs have produced mixed
results (Lonsway, 1996; Rozee & Koss, 2001). It has been suggesced that programs
targeted toward an all-male audience should be " ... based on known male cognitive,
emotional, and behavioral indicators for risk of rape behavior" (Rozee & Koss, 2001, p.
301.)
In sum, rape prevention programs can be geared toward one gender or toward a
mixed-gender audience. These programs frequently contain such components as
"debunking" rape myths, generating participant interaction, providing sex education,
increasing victim empathy, and avoiding confrontational approaches. Programs that use
these techniques continue to be criticized for lacking lheorelical and empirical validation
studies (Lonsway, 1996; Rozee & Koss, 200 l ). In addition, they appear to glean mixed
results. Therefore, it remains an issue that rape prevention programs are needed on
college campuses, but the current programs in existence may not be yielding the desired
results. Innovative, theory-driven rape prevention programs are needed.
Theoretical Considerations
Feminist Theory
The tenets of feminist theory and analysis are relevant to the discussion of date
rape and should not be ignored when discussing theoretical conceptualizations of the
topic. Rape is often misconstrued as an act of sexuality, when it is rather an act of
violence, power and control. It is important to remember that date rape, as with any other
experience, occurs within a cultural context. Thus, when the phenomenon of date rape is
researched and discussed, cultural and societal norms, gender role socialization, rape
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myths, and socialization of sexuality must all be taken into account. For example, Worell
and Remer ( 1992) purport the following:
A cultural analysis of Western societies shows that we live in a society that often
condones rape, misdefines it, blames victims for its occurrence, sets up women to
be raped and men to be rapists, and offers inadequate services to aid survivors in
their long-term recovery. (p. 199).
While there has been prior research conducted to measure attitudes and beliefs toward
rape survivors, most of these studies do not mention the role that social construction
plays in rape attitudes and beliefs. Thus, it has been suggested that a cultural analysis of
rape, including an analysis of rape myths, gender-role analysis, and a power analysis be
considered when attempting to understand the phenomenon of rape (Worell & Remer,
1992).
Rape myths. Rape myths consist of beliefs about rape that are untrue. For
example, there is a prevailing myth in society that rapists are crazy, psychotic males who
jump from the bushes with a knife. It is difficult for people to believe that someone they
know, trust, and to whom they are possibly attracted could hurt them, as is the case in a
date rape situation. In addition, date rape occurs during an encounter whereby
consensual sexual intercourse is a possibility, as opposed to stranger rape, whereby sex is
completely unexpected (Bechhofer & Parrot, 1991 ). For an inexplicable reason, many
people think this contextual difference nullifies the possibility of rape occurring on a
date. Furthermore, the more likely that sex could have happened contextually, the more
difficult it is to convince society that a rape occurred (Burt, 1991 ). Researchers have
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shown that stranger rape is seen as more serious and less controllable than date rape
(Bridges, 1991; Gerdes, Dammann, & Heilig, 1988). Another rape myth includes the
belief that if physical force was not used, a rape did not occur. In a date rape situation,
the assailant is more likely to use verbal or psychological coercion than physical force
(Rapaport & Burkhart, 1984 ). Yet another rape myth includes the idea that women often
use a date rape charge as revenge on their partners, whereas factually, "... the number of
acquaintance rapes falsely reported to the police is negligible" (Bechhofer & Parrot, p.
11 ). These myths when believed by many people stack the cards against victims of date
or acquaintance rape who are considering reporting the crime. Bechhofer and Par:·ot state
it nicely: "The bottom line is that acquaintance rape is viewed by most people as
something other than 'real rape.' A victim who knows her assailant seems to be
automatically considered at least partially to blame for the incident" (p. 11 ). These myths
are perpetuated by society, which in tum affects the beliefs, attitudes, and amount of
empathy felt toward rape survivors.
Gender-role analysis. Men and women are socialized differently, especially
regarding issues surrounding intimacy and sex. Men are often socialized to be strong,
dominant, go after their goals, and to "act like a man," whereas women are taught to be
passive, cooperative, polite, and not to cause a scene (Bechhofer & Parrot, 1991 ,. These
gender role beliefs influence the attitudes that people hold about appropriate ways for
men and women to act toward each other. Combine those gender roles with the way in
which our society deals with sexuality and the prescription is date rape, according to
some authors (Burt, 1980). "[A]ccording to this theory, rape is an extreme form of
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traditional male-female sexual interaction rather than a sign of pathological disturbance"
(Bridges, 1991 ). Since sexuality is a taboo subject in our society, communication about
sex between two people is often seen as embarrassing or inappropriate. There is a double
standard to sexuality for women. Women are taught not to express their desires for sex,
lest they appear "loose." Our society mandates that men should initiate and dominate
women in the sexual arena. In an early study conducted by Muehlenhard and Hollabaugh
(1988), it was found that 38% of college women surveyed reported they have said "no" to
sex when they meant "yes." Therefore, the double standard on sexuality sets up women
to ".. .learn to get what they want by being ambiguous about having to ask for it"
(Bechhofer & Parrot, p. 21 ). Women are described as "playing hard to get" more often
than are men. This perception becomes an excuse for which assailants have been
acquitted. However, more recent studies have shown that the majority of people who say
"no" mean "no" (Muehlenhard & Rodgers, 1998). Gender remains a dominant factor in
predicting rape, in that the majority of rape survivors are women who have been raped by
male perpetrators (Rozee & Koss, 200 I). However, gender roles and the socialization of
sexuality are still under-considered in discussions and analyses regarding the
phenomenon of date rape.
Power analysis. Feminist theory on rape adopts a similar vein to the theory of
socialization. This theory posits that the belief that men should dominate women in the
sexual arena (which is learned and maintained through socialization) is a mechanism for
patriarchal society to maintain male control and power (Burt, 1991 ). Boumil et al. (1993)
state, "Most cultures are headed by men and value male supremacy and domination, thus
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sanctioning male values of competition and aggression" (p. 32). The more our society
supports men to be aggressive in getting what they want, the more people will endorse
attitudes that are supportive of rape myths. One such myth often endorsed is that of
"entitlement," stating that it was the assailant's "right" to have sex with the victim (Funk,
1993). Funk states, "[s]exual assault is a hate crime. It is used by a class of people (men)
to maintain a position of domination over another class of people (women)" (p. 15). In
addition, theorists from the feminist standpoint feel that men remain in control of society
(and thus in control of most rape situations) by operating positions of power. The
majority of those in control of legislating, prosecuting, and judging date rape situations
are men. Therefore, the view stands that "[w]hen women are received as full and
valuable partners in human life, date rape will not occur" (Hull et al., 1992).
In sum, feminist theorists believe that it is impo11ant to conceptualize the
phenomenon of date rape in a cultural context, including the influence of rape myths and
prescribed gender roles regarding sexuality that are perpetuated by society. Fmthermore,
the issues of power and control cannot be ignored when discussing issues of rape.
Although a misconception exists that rape is an act of sexuality, it is truly an act
committed from one's access to power and control. Feminist theory posits that an
examination of power and control, in relation to date rape, must be considered in
research, programming, and treatment of rape.
Theories of Attitude Change
A theory of attitude change that has been used in social psychology research is the
Elaboration Likelihood Model (ELM), proposed by Petty and Cacioppo ( 1981, 1986a,
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1986b). This model helps to predict which personal characteristics influence attitude
change. According to Petty and Cacioppo, there are two routes through which attitude
change may occur. These routes are called the central route and the peripheral route,
respectively. The central route to persuasion occurs when one carefully considers the
argument being presented. Persuasion that occurs through the central route tends to have
lasting effects. The peripheral route to persuasion occurs when one attends to outside
characteristics instead of to the content of the argument. For example, one may
concentrate on characteristics such as the attractiveness or tmstworthiness of the
presenter. Persuasion that occurs through the peripheral route tends to have short-lasting
effects that may eventually dissolve.
The extent to which a person is persuaded by the central route or by the peripheral
route varies with situational and individual factors (Cacioppo & Petty, 1989). These
factors include: motivation to think about the topic being presented, ability to think about
the topic, and " ... favorability of his or her resulting thoughts about the topic of the
persuasive communication" (Gilbert et al., 1991, p. 198). According to the ELM, in
order for the central route attitude change to occur, it is necessary for one to be motivated
and to be able to think about the topic being presented. If one has an interest in the
presented issue and can comprehend the message with a small amount of distractions,
then one will elaborate on the message. Thus, increasing one's motivation to think about
a topic and decreasing the number of distractions will increase the likelihood that one will
experience central route attitude change. Furthermore, central route attitude change is
likely if one rehearses favorable thoughts about the message. A boomerang effect
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(moving away from the advocated position) is likely to occur if the subject rehearses
unfavorable thoughts about the message.
Peripheral route attitude change occurs if one is unable or not motivated to listen
to the message. Peripheral cues include such strategies as using an expert appeal (i.e.
speaker or source credibility), using a social appeal (i.e. everybody's doing it), using a
comparison appeal (i.e. it is better than the last issue presented), and using a similarity
appeal (i.e. associating the issue presented with ideas that the receiver likes). 1f one
accepts the peripheral cues, then peripheral route attitude change occurs. If one does not
accept the peripheral cues, then one will most likely retain the attitude one initially held.
According to the ELM, biasing factors may occur which prohibit attitude change
from occurring (Petty & Cacioppo, 1986a, 1986b ). These biases include prior knowledge
of the issue, forewarning of the persuasive intent of the argument, forewarning of the
message position, and a long duration of argument repetition. When one or more of these
biases occur, the receiver may engage in providing counter-arguments to the message
being presented instead of attending to the message.
Although the ELM has been used often in sccial psychology research, only a few
studies have extended this model to investigate and change attitudes regarding sexual
assault (Gilbert et al., 1991; Heppner, Good et al., 1995: Heppner, Humphrey,
Hillenbrand-Gunn, & DeBord, 1995). These studies attempt to use ELM as a guiding
conceptual framework from which to develop and assess sexual assault prevention
programs. Since Petty and Cacioppo ( 1986a, 1986b) proposed that central route attitude
changes are more substantial than are peripheral route attitude changes, sexual assault
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prevention programs based on the ELM have attempted to change participants' attitudes
via central route processing. The results from these studies demonstrate that programs
designed to enhance central route attitude changes can decrease rape-supportive attitudes
among college students (Gilbert et al., 1991; Heppner, Good et al., 1995; Heppner,
Humphrey et al., 1995). However, it appears that attitude changes produced by the
intervention program rebound after approximately one month, which is not consistent
with the idea that central route attitude changes remain static over time.
In sum, the ELM is a model to help predict which personal characteristics
influence attitude change. According to the model, there are two routes, the central and
the peripheral, through which attitude change can occur. The more motivated and able
one is to think about the topic being presented, the more likely a central route attitude
change is to occur. Peripheral route attitude change occurs when one attends to the
peripheral cues surrounding the message presented. Petty and Cacioppo (1986a, 1986b)
proposed that central route attitude changes last longer than do peripheral route attitude
changes. Thus, studies investigating the ELM as a framework for sexual assault
prevention programs have attempted to enhance attitude change via the central route.
Motivation and Personal Relevance. One of the characteristics necessary for
central route processing to occur is motivation for the participant to listen to the message.
"According to Petty and Cacioppo, one of the most important motivational variables is
personal relevance" (Heppner & Frazier, 1992, p. 145). A person will think more
critically about an argument if the information is relevant or holds personal consequence
to the recipient. If the information presented is unimportant to the listener, then mental
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filtration occurs and the person does not attend to the message. The results of one study
support this idea by revealing that women not only found a sexual assault prevention
program to be more personally relevant to them than did men, but they also rated
themselves as more motivated to hear the program (Heppner, Good et al., 1995).
Furthermore, in general, the females in this study demonstrated more lasting attitude
changes than did men at the follow-up test period of two months. By finding the
information personally relevant, the female pai1icipants in the aforementioned smdy had
high motivation to listen to the prevention program. Thus, according to the ELM, these
participants experienced a central route attitude change.
Only one study attempted to manipulate personal relevance of a rape prevention
program to influence attitude or behaviors (Gray ct al., 1990). This study was conducted
to test the hypothesis that a personalized acquaintance rape program would reduce risktaking behavior and increase the perception of vulnerabjlity. The authors of this study
purpon that:
[E]ducators must do more than disseminate information if they wish to alter
behavior. Simply providing information about who is victimized and how to avoid being
a victim will have little impact on students who do not feel vulnerable or who do nC'l
perceive the seriousness of the threat. (Gray et al., 1990, p. 220).
The researchers manipulated the personal relevance of the presentation by
providing local rape statistics and examples to the experimental group, whereas the
control group heard national rape statistics and examples. Both groups were comprised
of female college students. Grey and his colleagues showed that personalizing the
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prevention program significantly increased the perception of vulnerability among the
unmarried participants. It also decreased the risk-taking behavior among all of the
paiticipants. Although this study exhibits some limitations, such as the small sample size
and the exclusion of males from the sample, it is one of the first attempts to research the
relationship between personalization of event and behaviors related to sexual assault.
In sum, the authors of the ELM propose that personal relevance is an important
factor in increasing one's motivation to think about a topic (Petty & Cacioppo, 1986a,
1986b ). Furthermore, motivation is an important characteristic in influencing central
route attitude change to occur. To increase the likelihood that central route attitude
change will occur, it is necessary to increase one's motivation to listen to the topic being
presented. One way to increase this motivation is by increasing the personal relevance of
the topic to the listener. Only one study has been conducted that attempted to manipulate
the personal relevance of a rape prevention program to influence attitude change (Gray et
al., 1990).
Empathy Induction Research
One technique that has become popular in prevention programs is empathy
induction. Empathy induction pertains to increasing the amount of empathy that a
participant feels (Berg et al., 1999; Lee, 1987; Ostrowski, 1991; Pithers, 1994; Schewe &
O'Donohue, 1993b; Wiehe, 1997). These studies have used a variety of empathy
induction techniques, including asking the participants to imagine themselves as rape
victims, asking the participants to imagine hearing that a friend or relative had just been
raped, having the participants hear the testimony of a rape victim, and having the
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participants watch a video of a date rape about to happen. Prevention programs that used
empathy induction techniques seemed to enhance victim empathy among the female
participants (Gray et al., 1990; Hull et al., 1992; Lee, 1987). However, inconsistent
findings exist regarding whether or not empathy induction techn~ques help enhance
victim empathy among males (Berg et al., 1999; Gray et al., 1990; Hull et al., 1992; Lee,
1987). Despite these inconclusive results, many still see empathy induction as a critical
component to rape prevention programs for men.
The idea that increasing men's empathy for rape victims will decrease their
potential aggressive behavior toward women was developed from research conducted
with children (Cohen & Strayer, 1996; Feshbach & Feshbach, 1982). Feshbach and
Feshbach ( 1982) implemented and evaluated an empathy acquisition program designed to
decrease aggression in children. The researchers found that after the empathy training
program, the children's aggression declined systematically. Extending the idea to adults,
one wonders if men were able to take the perspective of the rape victim, then they might
be less likely to rape. Several researchers supported this notion and found that lack of
empathy for rape victims has been linked to self-rep011ed likelihood to rape (Deitz et al.,
1982; Schewe & O'Donohue, 1993b).
Prevention programs that are based on this research by attempting to increase the
empathy scores of men have produced mixed results. One critique of these programs is
that few of them are theoretically based. Only three studies have been conducted which
used a theory of attitude change as the conceptual framework from which to develop and
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assess rape prevention programs (Gilbert, Heesacker, & Gannon, 1991; Heppner, Good et
al., 1995; Heppner, Humphrey et al., 1995).
All of the aforementioned studies encompassed the ELM theory of attitude
change, proposed by Petty and Cacioppo (1981, 1986a, 1986b). Additionally, they all
boasted positive results following a rape prevention program. However, the study
conducted by Gilbert and her colleagues has been criticized for its methodology (Schewe
& O' Donohue, 1993a). Furthermore, none of these studies assessed rape empathy among

the participants, but rather focused on the acceptance of rape myths and rape-supportive
attitudes. Although this research preliminarily demonstrated that theoretically based
programs can decrease rape-supportive attitudes, more theory-driven research on the
effect of rape prevention programs is needed. Moreover, research that combines a theory
of attitude change and an empathy induction technique has yet to he conducted.
Objective and Research Questions
To expand on the previous aforementioned research, the primary objective of this
study was to measure college students' perceptions of date rape, specifically focusing on
the relationship between personal relevance and victim empathy. In accordance with the
ELM, participants who read a personally relevant scenario should feel more motivated to
change their feelings in the desired direction than those participants who did not read a
personally relevant one. Therefore, the personal relevance of a date rape scenario was
manipulated in this study and victim empathy was measured. Another goal of this study
included replicating previous findings regarding the relationships between gender and
victim empathy, between prior victimization and victim empathy, and between gender
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and prior victimization. Finally, this study addressed methodological limitations in date
rape research by including a relatively new rape empathy scale and by exploring the
relationship of the scale to a well-established rape empathy scale. This study also
included an original, valid date rape scenario that does not adhere to date rape myths.
Furthermore, this study included a qualitative question to further explore college
students' perceptions of date rape. The question asked participants to complete the date
rape scenario differently if they did not think that it would have ended in rape. The
relationships between proposed scenario endings and gender, personal relevance, and
prior victimization were analyzed. In the present study, the researcher considered
feminist applications when discussing the results that were obtained from this analysis.
Based on the above literature review and on the objectives of this study, the
research questions of this study were as follows:
I) Do victim empathy scores, as measured by the questionnaires, differ with regard to
treatment condition?
2) Do victim empathy scores, as measured by the questionnaires, differ with regard to
gender?
3) Do victim empathy scores, as measured by the v.retest questionnaires, differ with
regard to prior victimization and gender?
4) Does a relationship exist between the Acquaintance Rape Empathy Scale or ARES
(Berg et al., 1999) and the Rape Empathy Scale or RES (Deitz et al, 1982)?
5) Does a relationship between gender and prior victimization exist?
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6) Do proposed scenario endings, as determined by a qualitative follow-up question,
differ with regard to gender, treatment condition, and prior victimization?
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CHAPTER III

METHOD
Participants
Participants for the study were a sample of male and female coilege students
obtained through the Counseling Psychology Subject Pool and through the Psychological
Sciences 277 class, Psychology of Sexual Behavior at Ball State University. Pe1mission
to use these students as participants was obtained from the instmctor of the cia:~s, as well
as from the Chair of the Counseling Psychology Department. The students were
informed that participation in this study was optional and did not in any way affect their
grades in the class. The pa1ticipants were volunteers and extra credit was offered for
participation in the first session as well as for participation in the second session.
Students in the Psychological Sciences 277 class were offered alternative, equivalent
means of obtaining extra credit if they chose not to participate in this study. Informed
consent was obtained from the participants.
A power analysis was conducted to determine the number of participants needed
for a robust study. To detect the differences found in previous studies of this nature
(Deitz et al., 1982; Mizwa, 1993; Pinzone-Glover et al., 1998), a power ana!ysis showed
that a total of 30 participants were needed for each of the three groups, totaling at least 90
participants for the study. A total of 248 students participated in either session one or in
session two of the study. Only data collected from those participants who attended both
session one and session two were used in the analyses. Thus, data from 199 participants
were used in the study.
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Measures
Demographic Information Sheet
A form was used to collect basic demographic information from the participants
(see Appendix A). Participants were asked to indicate their age, ethnicity, year in
college, and gender. Participants were also asked to record the first two letters of their
month of birth, followed by the last four digits of their phone numbers to link pre-test and
post-test data in an anonymous fashion.
Date Rape Scenarios
Participants in the experimental groups read one of two randomly assigned
scenarios that depicted a date rape. The two scenarios were identical except for the main
characters in the story. Participants in the "general" experimental group read a scenario
that depicted "Diane" and "Rob" as the main characters in the story (see Appendix B1).
Participants in the "personally relevant" experimental group read a scenario that depicted
"she" and "Rob" as the main characters, whereby the participants were asked to replace
"she" with an unmarried female to whom they feel closest (see Appendix B 2 ). The
scenario was modified from two previous studies conducted to measure college students'
perceptions of date rape (Hull et al., 1992; Smith, 1997). The validity of this scenario
was measured in preliminary analysis conducted by the researcher.
Measure of Social Desirability
The Marlowe-Crowne Scale (M-C Scale). Social desirability was measured using
the Marlowe-Crowne Social Desirability Scale, Short Form C (see Appendix C).
Socially desirable responding (SDR), or the tendency to respond to make the participant
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look favorable, is the most frequently studied response bias (Paulhus, 1991). A response
bias is the tendency to respond to a questionnaire on some basis other than the content of
the questions. There are several different factors that could influence a participant to
answer questionnaire items in a particular way, including the desire to appear socially
acceptable or favorable. Because of this tendency, it is particularly important to measure
social desirability when using self-report measures, so that response bias does not
become a confounding factor in the results. Furthermore, if not taken into account when
using questionnaires, it can affect the validity of the measures being nsed.
Since the empathy measures used in this study were all self-report questionnaires,
it was important to also include a measure of social desirability to ensure that SDR was
not confounded with the results obtained from the other measures. Thus, by including a
measure of SDR the discriminant validity of the other measures were supported.
The Marlowe-Crowne Social Desirability Scale (MCSD) was construc1ed to
improve upon the pathological focus of pri<Jr SDR measures (Crowne & Marlowe, I 960;
Paulhus, 1991 ). Therefore, the MCSD includes items that focus on routine personal and
interpersonal behaviors. For example, the 33 true-false items listed in the MCSD
" ... describe either (a) desirable but uncommon behaviors (e.g., admitting mistakes) or (b)
undesirable but common behaviors (e.g., gossiping)" (Paulhus, 1991, p. 28). Higher
scores obtained on the MCSD represent higher needs for approval. After constructing the
scale, Crowne and Marlowe (1964) administered it to 300 college students and obtained a
mean of 15.5 (SQ= 4.4) on the measure. Other researchers who have administered the
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MCSD to college students have reported means of 13.3 (SD= 4.3), 15.5 (SD= 4.6), and
14.0 (SD unreported) (Paulhus, 1984; Tanaka-Matsumi & Kameoka, 1986).
The alpha coefficient, which measures internal consistency reliability, was
reported to range from .73 to .88 for samples of college students (Paulhus, 1991 ). The
test-retest reliability correlation was reported to be .88 over one month (Crowne &
Marlowe, 1964). Fisher (1967) reported the test-retest reliability correlation to be .84
over a one-week interval. Crowne and Marlowe ( 1964) summarized a series of studies
conducted to illustrate the convergent validity of the MCSD. In their summary, they
suggest the existence of an underlying motivational construct called "need for approval."
For example, their results showed that high scorers on the MCSD, as compared to low
scorers on the test, respond more to social reinforcement, are more open to social
influence, and tend to inhibit aggression more. Additionally, high scorers on the MCSD,
as compared to low scorers, appeared to be more influenced by the evaluation of others
and preferred low-risk behaviors. Reviewers of the MCSD suggest that it is a wellsupported measure of situational demand and that it has demonstrated its sensitivity to
various audience effects (Davis & Cowles, 1989; Paulhus, 1991). However, it has not
been proven that participants consciously change their responses to gain approval.
The MCSD has been criticized for being " ... long and often longer than many
unitary trait/state measures being used in personality research" (Reynolds, 1982, p. 119).
Its length becomes a problem when the MCSD is being used in addition to other
measures. Therefore, several researchers have developed different short forms of the
MCSD (Reynolds, 1982; Strahan & Gerbasi, 1972). Reynolds ( 1982) critiqued the short
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forms developed by Strahan and Gerbasi ( 1972) on its psychometric properties and
subsequently developed short forms of the MCSD "on the basis of psychometric
considerations to suggest a reliable and valid form for utilization in research" (Reynolds,
1982, p. 119). Reynolds measured the psychometric properties of the MCSD :;hort fonns
using a sample of 608 college students. To examine the factor structure of the MCSD,
the data analysis included a factor analysis obtained from the product-moment correlation
matrix of the 33 MCSD items (Reynolds, 1982). Based on the results of the factor
analysis, the initial short form of the MCSD was constructed. Reynolds chose a criterion
factor-variable of .40 as the minimum level for inclusion on the initial short form, based
on prior research.
After Reynolds constructed the initial form ( 1982), he devised other fo1ms by
"adding homogeneous items, selected on the basis of their item with total scale
correlation" (p. 120). Reynolds reported that this procedure was conducted to increase
the internal consistency reliability. Reynolds assessed the validity of the short forms by
using product-moment correlation coefficients between each short form and the original
33-item MCSD, as well as between the short forms and the Edwards Social Desirability
Scale. Furthermore, he calculated coefficients of determination. The initial MCSD short
form (M-C Form A) consisted of 11 items selected by using the factor loading criterion
of .40 or higher. The median factor loading was .46 and ranged from .40 to .54. Based
on the results from the item analysis; two more short forms were constructed, called M-C
Form B (12 items) and M-C Form C (13 items). Reynolds perfom1ed additional analyses
on all three of the short forms. These analyses showed that the addition of items on the
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short forms resulted in increased reliability, with the M-C Form C having the highest
level of reliability (K-R 20 = .76). The reliability level was reported to compare
favorably to the original MCSD (Reynolds, 1982).
To measure concurrent validity of the short forms, Reynolds ( 1982) computed
correlations between the short forms and the original MCSD, as well as between the short
forms and the Edwards Social Desirability Scale. Of the three short forms constructed by
Reynolds, the M-C Form C correlated the most highly with the original 33-item MCSD
(r = .93). While the correlations between the short forms and the Edwards scale were
low, they were consistent with the correlation between the original MCSD and the
Edwards scale (Crowne & Marlowe, 1960). It has been suggested that the Edwards scale
produced a restricted range of scores and thus did not correlate highly with either the
original MCSD or the short forms (Reynolds, 1982).
Due to the psychometric properties found on the MCSD short forms, particularly
on the M-C Form C, Reynolds (1982) purported that the short forms are reliable and valid
with significantly fewer items than on the original MCSD. A clear advantage to using the
M-C Form C versus the original MCSD is that it takes less time to complete. The length
of assessments becomes important with participant compliance when there are several
different measures being administered. Furthermore, since it is helpful to measure social
desirability in conjunction with self-report measures, it is likely that the MCSD would be
administered as one of several different assessments. Thus, it may be more beneficial to
use the 13-item M-C Form C instead of the 33-item MCSD when it is given to
participants along with several other different assessments.
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Measures of Rape Empathy
Rape empathy was measured by two different questionnaires. The first
questionnaire that was used was the Rape Empathy Scale or RES (see Appendix D 1 for
RES instructions; see Appendix D 2 for RES). The RES was constructed to assess juror's
empathy toward both rape victims and perpetrators (Deitz et al., 1982). The second
measure that was used was the Acquaintance Rape Empathy Scale or ARES (see
Appendix E), which is a modified version of the Berg Rape Empathy Scale (Berg, 1993;
Berg et al., 1999). The ARES was constructed as a measure of empathy toward victims
of rape by an acquaintance.
The Rape Empathy Scale (RES). Deitz and her colleagues ( 1982) first conducted
a study to construct the RES. They then comlucted a second study to measure its
psychometric properties. The purpose of the first study was to devise the scale and to
establish its reliability. The second study was designed to investigate the empirical,
convergent, and discriminant validity of the RES.
Deitz and her colleagues (1982) defined rape empathy as " ... the relative tendency
for subjects to assume the psychological perspective of the rape victim or the rapist in
viewing a rape incident" (p. 374). The statements depicted on the scale were constructed
based on a literature review concerning societal attitudes and myths associated with rape
(Deitz et al., 1982). The original assessment included twenty paired statements, with
each statement indicating either extreme empathy for the rapist or for the victim. In the
first study conducted by Deitz and her colleagues, participants were told to choose the
statement they preferred from each item and to indicate their degree of preference for one
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statement over the other, ranging from strong preference for one of the statements to no
preference between the statements. Preference was measured by a seven-point Likert
scale, indicating strong empathy for the rapist ( 1) or strong empathy for the victim (7).
The original measure also included a midpoint for each item at which equal empathy for
the rapist and for the victim could be chosen. Deitz normed the measure using both
undergraduate college students and citizens randomly selected from juror lists. Their
group of college students consisted of 255 males and 384 females, while their group of
citizens consisted of 72 males and 98 females (Deitz et al., 1982).
The authors of the scale computed item to total correlations, computed between
scores on each scale item to the total scale score, for the group of students and for the
group of citizens separately. Deitz and her colleagues used the coefficient alpha to
estimate the internal consistency for each group separately. These analyses indicated that
all of the items except for one could be retained in the scale. The item to total correlation
for the remaining 19 items ranged from .18 to .52 for the students and from .33 to .75 for
the potential jurors. They also reported good reliability, with a coefficient alpha ranging
from .84 for the female students to .82 for the male students. The coefficient alpha
ranged from .89 for the female jurors to .85 for the male jurors. The internal consistency
of the assessment was found to be acceptable and not dependent on sex differences.
After constructing the RES and testing the reliability of the measure, the authors
of the scale conducted a study to investigate the empirical, convergent, discriminant, and
predictive validities of the measure (Deitz et al., 1982). Regarding the empirical validity,
Deitz and her colleagues hypothesized that female participants would obtain higher
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scores on the RES than would males. They also predicted that women who reported
"prior exposure" to rape would score higher than women who had never been "exposed
directly to rape" (p. 377). The researchers conducted one-way analyses of variance to
compare males' and females' scores on the RES. On average, the mean empathy scores
for females were higher than for males (Q < .001 ), supporting their hypothesis. The
authors of the scale also conducted an analysis of variance to compare the scores between
women who had and had not been exposed to rape. Their results indicated that women
who reported having personal experience with rape scored higher on the RES than
women who had not experienced this crime (Q < .01 ). Thus, these results supported the
authors' hypotheses regarding the empirical validity of the measure.
To measure the convergent validity of the assessment, Deitz and her colleagues
(1982) analyzed the relationship between societal attitudes and empathy for rape victims.
They hypothesized that " ... higher RES scores would be associated with less stereotypical,
less traditional attitudes toward the role of women in our society than would lower RES
scores" (p. 378). They used a Pearson product-moment correlation coefficient to
measure the relationship between participants' RES scores and their scores on the short
form of the Attitudes Toward Women Scale (A WS; Spence, Helmreich, & Stapp, 1973).
In addition, the authors of the scale hypothesized that " ... high-scoring RES subjects were
also expected to exhibit greater support for the enactment oi a marital rape law in
Colorado, greater support for the women's movement in general, and greater support for
the Equal Rights Amendment than were low scoring subjects" (p. 378). They calculated
correlation coefficients to compare these relationships. Their findings indicated that
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greater empathy toward rape victims was associated with less conservative and less
stereotypical attitudes toward women and women's issues (12 < .05), as measured by the
AWS. Furthermore, jurors' RES scores significantly correlated with their support for the
enactment of a marital rape law, for the women's movement, and for the Equal Rights
Amendment (p < .005). Therefore, the hypotheses suggested by Deitz and her colleagues
regarding convergent validity were supported.
Deitz and her colleagues investigated both discriminant validity and predictive
validity within the conceptual framework of two similar attribution theory positions
(Jones & Nisbett, 1971; Lerner & Matthews, 1967; Lerner & Miller, 1978). Jones and
Nisbett ( 1971) asserted the first position, stating that there is a trend for actors to attribute
their actions to situational requirements of an event, while observers tend to attribute the
identical action to the actor's stable personal dispositions. However, it appears that wher.
observers empathize with actors, an increase in situational attributions and a decrease in
dispositional attributions may occur (Jones & Nisbett, 1971 ). Thus, according to the
actor-observer theory, jurors may respond to rape victims with hostility because they are
functioning as rational observers or because they are " ... unable or unwilling to empathize
with sexual assault victims" (Deitz et al., 1982, p. 377).
The second attributional theory used by Deitz and her colleagues is called the
"Just World Hypothesis" (Lerner & Matthews, 1967). Proponents of this theory posit
that an observer's belief in a just world is threatened after witnessing a victim's
undeserved suffering. To protect one's belief in a fair world, observers may denigrate a
rape victim by rationalizing that she deserved to suffer. However, if one expects to be in
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a situation similar to that of the victim's, then empathy rather than denigration may occur
(Lerner & Miller, 1978). Furthem10re, Lerner and Miller (1978) predicted that when an
observer empathizes with the victim, the observer would focus less on the personal
characteristics of the victim and more on the situational factors of the event that occurred.
This theory is similar to the first attributional theory mentioned; however, Jones and
Nisbett (1971) described when the actor-observer theory might be applied, whereas
Lerner and Miller ( 1978) discussed why this experience might occur. Since empathy
might play a moderating role in assigning attributions of blame to rape victims, Deitz and
her colleagues used these two attributional theories to conceptualize and measure
discriminant and predictive validities of the RES.
The authors of the RES explored discriminant validity by comparing scores
obtained on the RES to those obtained on the AWS and on the Mariowe-Crownr Social
Desirability Scale (Crowne & Marlowe, 1964 ). Deitz and her colleagues hypothesized
that RES scores would better predict attributions of responsibility for a rape incident than
would scores on the A WS or Marlowe-Crowne Scale. They compared RES scores to
those obtained on the Social Desirability Scale to warrant that the RES assessed
" ... empathy specific to a rape situation and was not confounded by the tendency for
subjects to respond with socially desirable empathy toward rape victims" (Deitz et al.,
1982, p. 378). The RES authors computed the Pearson product-moment correlation
coefficient to measure the relationship between RES scores and scores on the AWS and
Marlowe-Crowne Scale. They found no significant correlation between participants'
RES scores and Marlowe-Crowne Social Desirability scores. These findings supported
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the discriminant validity of the RES. When Deitz and her colleagues compared the RES
and AWS scores for the two groups of participants, their findings were mixed. In
comparison to the RES, they found the students' AWS scores to be significantly
correlated with most of the "Rape Responsibility Questionnaire" (RRQ) items, which did
not support their hypothesis. However, the AWS was not a good predictor of the jurors'
scores on the RRQ. Deitz and her colleagues found that jurors' RES scores were better
predictors of attributions of responsibility for a rape incident than were jurors' A WS
scores (p < .05), which supported the discriminant validity of the RES.
To investigate the predictive validity of the RES, Deitz and her colleagues
hypothesized that participants who scored higher on the RES would attribute greater
responsibility for a rape to the defendant, as opposed to blaming the victim, than would
those who scored lower on the RES. They measured this relationship by comparing
participants' RES scores to their RRQ responses. Deitz and her colleagues found
significant correlations between the participants' RES scores and " ... measures of their
attributions of responsibility for rape and their social perceptions of rape victims and
defendants" (p. 380). Specifically, they found that participants with high empathy for the
rape victim, as measured by the RES, sentenced the defendant in a hypothetical rape case
to a longer prison term than did participants with low empathy for the victim. Deitz and
her colleagues found that when compared to low-scoring RES participants, high-scoring
RES participants expressed more certainty that the hypothetical defendant was guilty,
attributed less responsibility for the crime to the victim than to the defendant, identified
more with the victim than with the defendant, and expressed more positive feeling toward
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the victim than toward the defendant. These findings supported the predictive validity of
the RES.
The original RES was scored using a 7-point Liken scale, with low scores
indicating extreme empathy toward the rape perpetrator and high scores indicating
extreme empathy toward the rape victim. For the present study, each two-statement item
will be collapsed into one item with each statement on opposite ends of a 7-point Likert
scale. To keep with the psychometric properties of the RES, low scores will indicate
empathy toward the rape perpetrator and high scores will indicate empathy toward the
rape victim. Thus, panicipants can score a minimum of 19 points and a maximum of 133
points on the RES. The modifications to the scale were done based on a critique of the
RES (Smith, 1997). In the modified format of the scale, participants were not forced to
choose between victim empathy and perpetrator empathy. Instead, they were asked to
rate their feelings on a continuum between the two.
The Acquaintance Rape Empathy Scale (ARES). Empathy was also measured by
the Acquaintance Rape Empathy Scale (ARES), which is a modified version of the Berg
Rape Empathy Scale (Berg, 1993; Berg et al., 1999). This scale was used as an
exploratory outcome measure, as more research is needed on its psychometric properties.
The Berg Rape Empathy Scale was constructed as an alternative rn the RES, because
many of the items on the RES are courtroom specific. Therefore, this scale may better
tap the construct of rape-specific empathy from a non-juror's point of view.
The authors of the ARES modified the Berg Rape Empathy Scale by adding the
word "acquaintance" before the word "rape" in the statements to modify the type of rape
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described. Therefore, the ARES may be a better scale to use when assessing feelings
toward an acquaintance or date rape specifically. The ARES consists of 11 statements
about feelings toward people who are victims of acquaintance rape. Responses were
scored on a 7-point Likert Scale, with "strongly agree" at the low end of the scale ( 1) and
"strongly disagree" at the high end of the scale (7). Participants were asked to circle the
number that best describes them. A typical item on the scale is, "The shame and
humiliation a victim might feel during an acquaintance rape does not make any sense to
me."
The authors of the Berg Rape Empathy Scale gathered pilot psychometric data
from three samples of male and fem ale undergraduates, for a total of 124 students. The
average alpha coefficient found across the samples was .69. The average test-retest
reliability found across the samples was .71 over a period of two weeks (Berg, 1993).
The coefficient alpha found for the ARES was .76 across a sample of 54 male
undergraduate students (Berg et al., 1999). Although the psychometric data are
preliminary for these scales, the researchers who constructed them suggested that the
internal consistency and test-retest reliability of the scales are adequate for both male and
female college students (Berg, 1993).
The authors of the Berg Rape Empathy Scale examined its construct validity by
using a smaller sample of male undergraduates, totaling 34 students. To measure the
construct validity, they hypothesized that scores from the Berg Rape Empathy Scale
should correlate negatively with scores obtained on the Illinois Rape Myth Acceptance
Scale (IRMA) short form developed by Payne (as cited in Muir, Lonsway, & Payne,
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1996). Specifically, Berg and her colleagues expected that men who tend to endorse rape
myths would exhibit low empathy for rape victims. Conversely, they hypothesized that
men who tend not to endorse rape myths would show high empathy for rape victims. As
they predicted, the relationship between scores 611 the IRMA and scores on the Berg Rape
Empathy Scale were negative for both test-retest administrations of the scale. However,
this relationship was significant during the second administration only. Berg suggested
that these results were due to the small number of pai1icipants used.
When Berg and her colleagues compared sco!'es obtained on the Berg Rape
Empathy Scale to scores obtained on the RES, the correlation found was lower than they
expected(!= .39). However, the correlation was significant (.Q < .01). The amount of
variance shared by the RES and the Berg Rape Empathy Scale was low, totaling only
16% (R 2 = .16). Consequently, Berg suggested that the RES may not be the best measure
to use when evaluating rape education programs.
When Berg and her colleagues compared scores obtained on the Berg Rape

Empathy Scale to scores obtained on the Interpersonal Reactivity Index or IRI (Davis,
1983), a general measure of empathy, the correlation found was not significant(!= .26).
Furthermore, they did not find a significant correlation between scores obtained from the
RES and scores obtained from the IRI. Thus, Berg concluded that general empathy
measures and rape specific measures operate as different constmcts.
Follow-Up Questions
There were two follow-up questions which the participants in both of the
experimental groups answered after they completed the questionnaires (see Appendix F).
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One question assessed prior victimization of date rape. This question asked participants
if they or if someone that they knew had ever been through an experience that was similar
to the scenario that they had just read. This question referred to the scenario participants
read as a definition of prior victimization. This procedure was employed to ensure that
all of the participants were defining "prior victimization" consistently. The second
question assessed the relevance and believability of the scenario that the participants
read. The participants then had the opportunity to write in a different ending to the
scenario if they believed that it would have ended in a different fashion. Given that only
the experimental groups read the date rape scenario, only the experimental groups could
thus be asked the follow-up questions.
Procedure
Time 1 (p~test trial)
The participants were randomly assigned to one of three groups: the control
group, the "general" experimental group, or the "personally relevant" experimental
group. All participants were seen during two different sessions, the pretest trial and the
posttest trial. Participants assigned to the control group were seen at a separate time and
in a separate location from participants assigned to either of the two experimental groups.
During the first session, or the pretest trial, all participants heard the same introduction
delivered by the researcher. All of the participants then received and were asked to sign
an Informed Consent Form (see Appendix G). At this time, participants were also
handed a resource sheet that listed the addresses and phone numbers of on-campus and
local resources to help students talk about date rape issues (see Appendix H). All of the
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participants then received a packet containing the following: The Demographic
Information Sheet, the Rape Empathy Scale (RES), the Acquaintance Rape Empathy
Scale (ARES), and the Marlowe-Crowne Social Desirability Scale, Form C (M-C Scale).
All of the packets included the Demographic Information Sheet first, with the order of the
remaining three assessments being counterbalanced across participants. The participants
completed the questionnaires in the packet. Participants then gave their completed
packets to the researcher, who then gave participants an extra credit slip and a reminder
slip about the posttest trial.
Time 2 (posttest trial)
The second session, or posttest trial, occurred approximately five weeks after the
first session for all participants. This time period was chosen based on the amount of
time in between pretests and posttests depicted in simiiar studies that have been
conducted in the past. Participants assigned to the control group were seen at a separate
time and in a separate location from participants assigned to either of the two
experimental groups. During the second session, all of the participants heard the same
introduction given by the researcher. All participants were given another resource sheet
at the beginning of the session before they received the assessments. Participants in the
control group again received a packet containing the following: The Demographic
Information Sheet, the RES, the ARES, and the M-C Scale. All of the packets included
the Demographic Info1mation Sheet first, with the order of the remaining three
assessments being counterbalanced across participants. The participants completed the
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questionnaires in the packet. Participants then gave their completed packets to the
researcher, who then gave participants an extra credit slip.
The participants in the experimental groups were given a packet containing the
following: The Demographic Information Sheet, one of two date rape scenarios, the RES,
the ARES, the M-C Scale, and the follow-up questions. This packet was identical to the
packet that participants in the control group received, with the addition of the date rape
scenario and the follow-up questions. All of the packets included the Demographic
Information Sheet first and the date rape scenario second. The order of the RES, the
ARES, and the M-C Scale were then counterbalanced across participants. All of the
packets contained the follow-up questions last. Participants gave their completed packets
to the researcher, who then gave participants an extra credit slip.
Preliminary Work and Analysis
Purpose
Before carrying out the principle study, a pilot study was conducted to assess the
validity of the proposed date rape scenarios. In essence, the purpose of the pilot study
was to determine the believability of the date rape vignettes to be used in the principle
study. The preliminary analysis compared believability scores of the vignette designed
by the researcher to those of an established date rape scenario that has been used in
several prior studies (Quackenbush, 1989; Quackenbush, 1991; Shotland & Goodstein,
1983).

51

Participants
Fifty-one participants were in the pilot study. Participants included 31 females
and 20 males. Ninety-six percent (N = 49) of the paiticipants identified as Caucasian and
4% (N = 2) of the participants identified as African American. Participants for the pilot
study were a sample of male and female college students enrolled in First Year Studies
courses at the University of Tennessee. First Year Studies is a course designed to
introduce new students to the University of Tennessee. Enrollment in this class is limited
to freshmen and new transfer students. The majority of the students who elect to take this
class are freshmen students. The students were informed that participation in this study
was optional and did not in any way affect their grades in First Year Studies.
Furthennore, informed consent was obtained from the participants prior to the study.
Date Raoe Scenarios
Two different scenarios were used in the preliminary analysis, labeled "Scenario
A" and "Scenario B" (see Appendix I). "Scenario A" was taken from a prior study
(Quackenbush, 1989) with minor variations made. These adaptations were made so that
"Scenario A" was similar in nature to the proposed scenario, "Scenario B." Graphic
sexual content and a reference to alcohol were deleted from the original script to maintain
situational consistency across the two vignettes. In addition, the researcher added two
sentences to the end of "Scenario A" so that both scenarios had the same ending.
"Scenario B" was developed by the researcher to address the methodological
concern that date rape scenarios used in past research may inherently promote date rape
myths (Hull et al., 1992; Smith, 1997). "Scenario A," a widely used date rape scenario,
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may inherently promote date rape myths by portraying the rape victim continually
struggling physically and protesting verbally during the course of the perpetrator's
advances (Quackenbush, 1989; Quackenbush, 1991; Shotland & Goodstein, 1983). A
common date rape myth is that if a rape victim does not physically try to stop the
perpetrator, then a rape did not occur. However, date rape does not always occur in this
manner. Date rape victims have reported feeling a sense of shock and consequently
being unable to react physically to stop the perpetrator's advances. The victim may also
feel embarrassed and ashamed and may not want to "make a scene" by verbally
protesting at great lengths. In essence, the victim may "give up" on fighting back
physically or verbally after initially telling the perpetrator "no." Historically, this picture
of date rape has not been represented in date rape scenarios that have been used in the
research and prevention programs.
Given the reported experiences of date rape victims, a scenario of this nature is
needed to help educate people who endorse the rape myth that if the victim does not
physically and verbally protest more than one time, then the incident does not constitute
as rape. Therefore, the researcher developed "Scenario B" to depict a date rape incident
that does not adhere to date rape myths. "Scenario B" was modified from a previous
study for the proposed principle study (Hull et al., 1992). The vignette that was used as
the prototype for the principle study depicted an unfinished scenario, whereby the male
character was making advances on the female character without her consent. The
researcher completed this scenario for the proposed study to ensure that all participants
had a consistent picture of the event when answering the questionnaires.
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Procedure
Participants in the pilot study were randomly assigned to one of two groups. All
participants were asked to read and sign an Informed Consent Form (see Appendix J).
The participants then received a packet that contained the following: the Demographic
Information Sheet (see Appendix K), a date rape scenario (previously mentioned, see
Appendix I 1), questions related to that scenario (see Appendix Li), a second date rape
scenario (previously mentioned, see Appendix 12 ), questions related to that scenario (see
Appendix L 2 ), and one final question to assess which of the two scenarios was more
believable (see Appendix M). One group of participants read "Scenario A" first and•
"Scenario B" second. The second group read the same two scenarios in reverse order.
"Scenario B" first and "Scenario A" second. After reading "Scenario A," all participants · ,,.,
read and answered six questions assessing the believability of different sections of that
particular scenario. Likewise, after reading "Scenario B," all patticipants read and
answered six questions regarding the believability of different sections of that particular
scenario. Participants then answered one final question comparing the believability of
the two scenarios. All of the questions, except for the final question, were scored on a
seven-point Likert Scale. The final question was a forced choice and was used as an
exploratory question to gain additional information about the believability of the
scenarios. Upon completion of the packet, all participants received a resource sheet that
listed the addresses and phone numbers of on-campus and local resources to help students
talk about date rape issues (see Appendix N).
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Pilot Study Statistical Analysis
Paired t-tests were used to compare believability scores obtained for "Scenario A"
to those obtained for "Scenario B." Because there were six questions assessing the
believability of different stages of each scenario, six different paired t-tests were
computed, one for each question of believability. Thus, not only was the overall
believability of each scenario compared, but the believability of different aspects of each
scenario was compared as well.
The questions were asked using a seven-point Like11 scale, with "1" representing
"Very Believable," "4" representing "Somewhat Believable," and "7" representing "Very
Unbelievable." The first question assessed the believability of the beginning of the
scenario. The second question assessed the believability of the middle of the scenario.
The third question assessed the believability of the end of the scenario. The fourth
question assessed the overall believability of the female character in the scenario. The
fifth question assessed the overall believability of the male character in the scenario. The
sixth question assessed the overall believability of the entire scenario. The final question
asked the participants to choose the scenario that was more believable. To explore the
results of the final question, a Chi-Square analysis was computed.
Paired t-tests. The results indicated that there was not a significant difference
between the mean believability scores of the beginning of the scenarios, !(50) = -1.85, p >
.05. Similarly, there was not a significant difference between the mean believability
scores of the male character in the scenarios, !(50) = .27, p > .05. The results also
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indicated that there was not a significant difference between the mean overall
believability scores of the scenarios, !(50) = -1.55, p > .05.
The results of the paired !-tests indicated significant differences between the mean
believability scores of the middle and end of the scenarios. The !-test results for question
#2 indicated that the middle of "Scenario B" was significantly more believable than the
middle of "Scenario A," !(50) = 2.37, 11. < .05. The !-test results for question #3 indicated
that the end of "Scenario A" was significantly more believable than the end of "Scenario
B," !(50) = -2.94, 12 < .05. There was also a significant difference bet,.:veen the mean

believability scores of the female character in the scenarios, with th~ results indicating
that the female in "Scenario A" was more believable, !(50) = -3.18, J2 < .05.
Nevertheless, the mean believability scores for all of the questions for both sce!1arios
were between the numbers two (less believable than the "Very Believable" category) and
four ("Somewhat Believable" category), with no mean scores falling in the "Very
Unbelievable" category. These results indicated that both scenarios were more than
"somewhat believable," but not quite "very believable." The mean and standard
deviation scores for each question, as well as a summary of the paired !-test results are
presented in Table 1.
Chi-Square analysis. The results of the Chi-Square analysis showed that there
was not a significant difference between the overall believability of the two scenarios,
X\ 1, N = 46) = .09, 12 > .05. These results indicaied that when participants were asked to
choose which scenario was more believable, there was not a significant difference
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Table 1
Mean Believability Scores. Standard Deviations. and Paired t-tests Comparing
Believability Scores of "Scenario A" and "Scenario B"

Question
Content

"Scenario A"

"Scenario B"

M

SD

M

SD

df

!

p
(2-tailed)

Scenario
beginning

1.92

1.56

2.14

1.40

50

-1.85

NS

Scenario
middle

3.08

1.64

2.61

1.46

50

2.37

.022

Scenario
ending

3.10

1.46

3.80

1.63

50

-2.94

.005

Female
character

2.98

1.83

3.73

1.79

50

-3.18

.003

Male
character

2.94

1.57

2.88

1.66

50

0.27

NS

Scenario
overall

2.90

1.54

3.25

1.65

50

-l.55

NS

Note. Lower scores denote greater believability.
NS = Not significant.
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between the number of participants who chose "Scenario A" versus the number of
participants who chose "Scenario B."
Summary and Conclusions
The purpose of the pilot study was to assess the validity of "Scenario B" which
was constructed by the researcher to be used in the principle study. The researcher
fashioned "Scenario B" to depict a date rape scenario that did not lend supp01t to the rape
myth that if a rape victim does not physically try to stop the perpetrator, then a rape did
not occur. To test the validity of the scenario constructed by the researcher, the pilot
study analysis compared believability scores of this scenario r··scenario B") to those of
an established date rape scenario ("Scenario A") that has been used in several prior
studies (Quackenbush, 1989; Quackenbush, 1991; Shotland & Goodstein, 1983).
Although there appeared to be differences in believability between particular sections of
"Scenario A" and "Scenario B," there was no difference between the overall believability
of the two scenarios. Furthermore, both scenarios were found to be slightly more
believable than "somewhat believable," although not quite "very believable," as
measured by the questionnaires. These results lend preliminary support to the validity of
"Scenario B." Given the results of the pilot study, "Scenario B" was used as the vignette
in the principle study as planned.
Research Questions and Hypotheses of Principle Study
The main purpose of this study was to measure college students' perceptions of
date rape, specifically focusing on the relationship between personal relevance and victim
empathy. Other purposes of this study included replicating previous findings in date rape
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research as well as addressing methodological limitations in date rape research. Based on
the objectives of this study, the research questions and hypotheses of this study were as
follows:
1) Do victim empathy scores, as measured by the questionnaires, differ with regard to
treatment condition? It was hypothesized that victim empathy scores would differ with
regard to treatment condition. Based on the Elaboration Likelihood Model (ELM) (Petty
& Cacioppo, 1981, 1986a, 1986b ), it was hypothesized that participants would
experience more victim empathy after reading a personally relevant date rape scenario
than after reading an impersonal scenario or after reading no scenario. Therefore, it was
expected that participants in the "personally relevant" experimental group would report
the highest amount of victim empathy, followed by participants in the "general"
experimental group, given that these two groups read a date rape scenario. lt was
hypothesized that participants in the control group would report the least amount of
victim empathy, given that this group did not read a date rape scenario.
2) Do victim empathy scores, as measured by the questionnaires, differ with regard to
gender? It was hypothesized that victim empathy scores would differ with regard to
gender. Specifically, it was hypothesized that females would report higher victim
empathy scores than would males.
3) Do victim empathy scores, as measured by the pretest questionnaires, differ with
regard to prior victimization and gender? It was hypothesized that victim empathy scores
would differ on the pretest questionnaires with regard to prior victimization and gender.
Specifically, it was hypothesized that participants with prior victimization would report
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higher victim empathy scores on the pretest questionnaires than would participants
without prior victimization. It was hypothesized that females would report higher victim
empathy scores on the pretest questionnaires than would males.
4) Does a relationship exist between the Acquaintance Rape Empathy Scale or ARES
(Berg et al., 1999) and the Rape Empathy Scale or RES (Deitz et al, 1982)? As this was
an exploratory question, no hypotheses were made regarding this analysis.
5) Does a relationship between gender and prior victimization exist? It was hypothesized
that a significant relationship exists between gender and prior victimization. Specifically,
it was expected that females would be more likely to report prior victimization than
would males.
6) Do proposed scenario endings, as determined by a follow-up question, differ with
regard to gender, treatment condition, and prior victimization? Regarding the follow-up
question, it was expected that proposed scenario endings would differ with regard to
gender, treatment condition, and prior victimization.
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CHAPTER IV
RESULTS
Principle Study Analysis
Descriptive Statistics
A summary of the demographic information of the participants is presented in
Table 5 (see Appendix 0). There were a total of 139 females and 60 males in the study.
The control group contained 77 participants, the "general" experimental group contained
68 participants, and the "personally relevant" experimental group contained 54
participants. The mean age of participants in the control group was 23.94 years old (SD
= 7.37), of participants in the "general" experimental group was 21.18 years old (SD=
4.22) and of participants in the "personally relevant" experimental condition was 20.61
(SD = 1.81 ). The ages of participants ranged from 18 years to 53 years old across the
three conditions. Reported ethnicity of the students was 86.5% Caucasian, 4% African
American, 4% Asian, 2% Hispanic, 1% Native American, and 2.5% labeled themselves
as "Other."
Research Questions #1 and #2, Treatment Condition and Gender Differences
It was hypothesized that victim empathy scores would differ with regard to

treatment condition. Specifically, it was expected that participants in the "personally
relevant" experimental would report the highest amount of victim empathy, followed by
participants in the "general" experimental group. It was hypothesized that participants in
the control group would report the least amount of victim empathy. It was also predicted
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that victim empathy scores would differ with regard to gender. Specifically, it was
hypothesized that females would report higher victim empathy scores than would males.
Empathy as measured by the RES. A repeated measures Analysis of Covariance
(ANCOV A) was conducted to analyze empathy scores obtained by the RES, while
controlling for social desirability. The dependant variable was empathy score as
measured by the RES. The within-subjects factor was time (time 1 and time 2) and the
between-subjects factors were condition (control group, "general" experimental group,
"personally relevant" experimental group) and gender. The covariate was social
desirability score, as measured by the M-C Scale.
The results of the ANCOV A showed no significant differences between any of
the treatment conditions (control group, "general" experimental group, or "personally
relevant" experimental group) among RES scores. There was no significant interaction
between gender and condition.
The results of the ANCOV A for the RES showed a significant difference between
males ctnd females among RES scores, F( 1, 191) = 57 .0 l,

Q

< .00 l. On average, the

females reported feeling more empathy toward a rape victim than did males. The total
mean empathy score for the females was 119 .84 (SD = 7. 71 ), and the total mean empathy
score for the males was 110.51 (SD = 11.05). The strength of relationship between
gender and RES empathy scores, as assessed by a partial Eta squared, was moderate to
strong, with gender accounting for 23% of the variance in the dependent variable. The
average means and standard deviations of RES empathy scores given by males and
females in each condition are presented in Table 2. However, the main effect found for
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Table 2
Average Means and Standard Deviations of Rape Empathy Scale Scores by Gender and
Condition for Two Administrations

Gender

Condition

Mean

SD

Control Group

120.83

7.68

General Exp. Group

119.51

7.18

Personally Relevant Group

119.18

8.26

Total

I J9.84

7.71

Control Group

111.36

13.98

General Exp. Group

109.00

10.24

Personally Relevant Group

111.16

8.93

Total

110.5 I

11.05

Control Group

116.09

10.83

General Exp. Group

114.25

8.71

Personally Relevant Group

115.17

8.59

Total

115.17

9.38

Female

Male

Total

Note. Higher scores denote greater victim empathy.
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gender should be interpreted with caution, as there was a violation of the Equal Variance
Assumption underlying the statistic. While this assumption was not violated for data
obtained during Time 1, this assumption was violated for data obtained during Time 2,
indicating that one group had a larger range of scores than the other groups. Thus, the
difference found among gender scores might be inflated.
Empathy as measured by the ARES. Although a repeated measures ANCOV A
was planned for this analysis, there was not a covariate used due to a violation of the
Homogeneity of Slopes assumption underlying the ANCOV A statistic (Green, Salkind, &
Akey, 2000; J. Jones, personal communication, July 17, 2001 ). The Homogeneity of
Slopes assumption posits that the linear relationship between the covariate and the
dependent variable should be the same at each level of the group factors. If the
homogeneity of slopes assumption is violated, it is likely that the covariate and not the
factors influenced the difference in dependent variable scores. Therefore, a ;·epeated
measures Analysis of Variance (ANOVA) was conducted to analyze the data obtained
from the ARES. The dependant variable was empathy score as measured by the ARES.
The within-subjects factor was time (time 1 and time 2) and the between-subjects factors
were condition (control group, "general" experimental group, and "personally relevant"
experimental group) and gender.
The results of the ANOV A showed a significant difference between the condition
groups among ARES scores, F(2, 193) = 3.41, 12. < .05. Post hoc tests were conducted to
evaluate pairwise differences among the means. The Bonferroni analysis was used to
adjust for multiple comparisons. The results of pairwise comparisons of the three
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condition groups are reported in Table 3. There were significant differences found
between the means for the control group and for the "personally relevant" experimental
group. An unexpected result was that the control group, on average, reported feeling
more empathy toward a rape victim (M = 59.27, SD= 8.89) than did the "personally
relevant" experimental group (M = 55.39, SD= 8.48). There were no significant
differences in the means between the two experimental groups or between the "general"
experimental group and the control group. There was not a significant interaction found
between gender and condition. Analyses were conducted to determine that no
assumptions underlying the ANOV A statistic were violated in this analysis.
The results of the ANOV A also showed a significant difference between males
and females among ARES scores, F(l, 193) = 26.04, J2 < .001. On average, the females
rep011ed feeling more empathy toward a rape victim than did males. The total mean
empathy score for the females was 60.23 (SD= 8.96), and the total mean empathy score
for the males was 54.06 (SD = 8.05). The average means and standard deviations of
ARES empathy scores given by males and females in each condition are presented in
Table 4.
Research Question #3, Prior Victimization and Gender Differences on Pretest
Questionnaires
It was hypothesized that victim empathy scores would differ with regard to prior
victimization and with regard to gender. Specifically, it was hypothesized that
participants with prior victimization would report higher victim empathy scores on the
pretest questionnaires than would participants without prior victimization. It was also
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Table 3
Post Hoc Test Showing Mean Difference of Acquaintance Rape Empathy Scale Scores
Between Groups

Condition (M)

Group 1
(59.27)

Group 1 (59.27)

Group 2 (56.77)

2.50

Group 3 (55.39)

3.88*

Group 2
(56.77)

Group 3
(55.39)

2.50

3.88*

1.38

1.38

Note. Group 1 = control group; Group 2 = "general" experimental group;
Group 3 = "personally relevant" experimental group.
*12 < .05.
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Table 4
Average Means and Standard Deviations of Acquaintance Rape Empathy Scale Scores by
Gender and Condition for Two Administrations

Gender

Condition

Mean

SD

Control Group

61.15

8.62

General Exp. Group

60.41

8.90

Personally Relevant Group

59.14

9.35

Total

60.23

8.96

Control Group

57.39

9.17

General Exp. Group

53.14

7.38

Personally Relevant Group

51.64

7.61

Total

54.06

8.05

Control Group

59.27

8.89

General Exp. Group

56.77

8.14

Personally Relevant Group

55.39

8.48

Total

57.14

8.50

Female

Male

Total

Note. Higher scores denote greater victim empathy.
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hypothesized that females would report higher victim empathy scores on the pretest
questionnaires than would males.
Empathy as measured by the RES. To assess for prior victimization and gender
differences, while controlling for social desirability, an Analyses of Covariance
(ANCOV A) was conducted on initial empathy scores as measured by the RES. The
dependant variable was pretest empathy score as measured by the RES. The betweensubjects factors, or independent variables, were prior victimization (yes or no) and gender
(female or male). The covariate was pretest social desirability score as measured by the
M-C Scale.
The results of the AN COVA for the RES indicated that there was not a significant
main effect for prior victimization. However, the results indicated a significant main
effect for gender, F(l, 115) = 6.71, 12. < .05. On average, the females reporied on pretest
questionnaires that they felt more empathy towa:d a rape victim than did males. The
mean empathy score for females was 119.47 (SD= 7.13), and the mean empathy score
for males was 110.64 (SD = 8.15). The strength of relationship between gender and
pretest RES empathy scores, as assessed by a paitial Eta squared, showed gender
accounting for 6% of the variance of the dependent variable. No interaction was found
between gender and prior victimization. Analyses were conducted to determine that no
assumptions underlying the ANCOV A statistic were violated.
Empathy as measured by the ARES. To assess for prior victimization and gender
differences, while controlling for social desirability, an Analysis of Covariance
(ANCOVA) was conducted on initial empathy scores as measured by the ARES. The
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dependant variable was pretest empathy score as measured by the ARES. The betweensubjects factors, or independent variables, were prior victimization (yes or no) and gender
(female or male). The covariate was pretest social desirability score as measured by the
M-C Scale.
The results of the ANCOV A for the ARES depicted a significant main effect for
prior victimization, F(2, 115) = 3.09, .Q < .05. On average, persons who had experienced
or who knew someone who had experienced prior victimization reported feeling more
empathy toward a rape victim than did persons who had not experienced or who did not
know someone who had experienced prior victimization. The mean empathy score for
persons who had experienced prior victimization was 60.56 (SD= 10.30), and the mean
empathy score for persons who had not experienced prior victimization was 54.46
(SD = 8.17). The strength of relationship between prior victimization and pretest ARES
empathy scores, as assessed by a partial Eta squared, showed prior victimization
accounting for 5% of the variance of the dependent variable.
The results of the ANCOV A for the ARES also indicated a significant main effect
for gender, F(l, 115) = 7. 71, .Q < .01. On average, the females reported on the pretest
questionnaires that they felt more empathy toward a rape victim than did males. The
mean empathy score for females was 59.90 (SD= 9.61), and the mean empathy score for
males was 51.77 (SD= 7 .19). The strength of relationship between gender and ARES
empathy scores, as assessed by a partial Eta squared, showed gender accounting for 6%
of the variance of the dependent variable. There was not a significant interaction
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between gender and prior victimization. Analyses were conducted to determine that no
assumptions underlying the ANCOVA statistic were violated.
Research Question #4, Correlation between RES Scores and ARES Scores
Separate analyses were conducted for scores obtained from the RES and from the
ARES for several reasons. Given that the psychometric properties of the ARES are at a
preliminary stage, this measure was included as an exploratory measure. Fmthermore,
only one prior study has been conducted that assessed the correlation between the RES
and the ARES (Berg, 1993). In that study, the correlation found between the two scales
was lower than expected (r = .39). Therefore, to examine these two scales discretely,.
separate analyses were conducted for scores obtained from the RES and from the ARES
respectively.
Correlation coefficients were computed between total pretest scores and total
posttest scores obtained from the RES and from the ARES. These analyses helped
provide additional psychometric information regarding the ARES. Fmthermore, they
contributed to existing questions regarding whether or not the RES is an appropriate
measure of acquaintance rape. The pretest scores were obtained from 211 participants
who answered the questionnaires during the pretest period. The posttest scores were
obtained from 235 participants who answered the questionnaires during the posttest
period. The correlation between the pretest total scores obtained from the RES and from
the ARES was significant, r(209) = .36, Q < .001. Likewise, the correlation between the
posttcst total scores obtained from the RES and from the ARES was significant,
r(233) = .45, Q < .00 l. In general, these results suggested that if participants endorsed
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feeling high empathy toward a rape victim on the RES, they also tended to endorse
feeling high empathy toward a rape victim on the ARES.
Research Questions #5 and #6, Gender and Prior Victimization/Proposed Scenario
Endings

It was predicted that a significant relationship exists between gender and prior
victimization. Concerning research question #6, it was posited that proposed scenario
endings would differ with regard to gender, treatment condition, and prior victimization.
Four Chi-Square analyses were conducted to test these hypotheses, specifically focusing
on the follow-up question concerning the scenario ending. Based on a previous research
study (Hull et al., 1992), the primary researcher first read all of the data and identified the
following six possible categories for the answer to the follow-up question: 1) I believe
that the scenario would have ended the way that it ended. 2) I believe that the scenario
would not have ended the way that it ended because the victim would have physically
fought against the perpetrator. 3) I believe that the scenario would have ended in
consensual sex. 4) I believe that the scenario would not have ended the way that it ended
because the perpetrator would have stopped at the victim's initial protests. 5) I believe
that the scenario would not have ended the way that it ended because the victim would
have verbally (i.e., screamed) fought against the perpetrator. 6) Other. The data were
then sorted by two raters. The raters discussed to consensus those items about which they
disagreed. Because the majority (85.7%) of participants indicated that they thought the
scenario would have ended the way that it ended, the six categories were collapsed into
the following two categories: 1) I believe that the scenario would have ended the way that
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it ended and 2) I do not believe that the scenario would have ended the way that it ended.
One hundred percent inter-rater reliability was found when coding the endings into these
two categories. Eighty-six percent inter-rater reliability was found when the endings
were coded into the aforementioned six categories. Given that 85.7% of participants
reported that they thought the scenario would have ended the way that it ended, the
"proposed ending" variable was collapsed into two levels, "original ending" and
"alternative ending" in all of the Chi-Square analyses.
Four Chi-Square analyses were conducted to investigate the following
relationships: 1) gender and priOi victimization, 2) gender and proposed ending, 3)
treatment and proposed ending, and 4) prior victimization and proposed ending. To
reduce the chance of a Type I error with four analyses, a Bonferroni technique was
conducted. Thus, the alpha level for the Chi-Square analyses was .01.
Gender and prior victimization. The two variables in this analysis were gender
(female and male) and prior victimization (yes and no). Amongst both genders,
approximately 40% (63 people) of the participants in the two experimental groups
indicated that they had been or they knew somebody who had been a victim of date rape.
Approximately 58% (92 people) of the participants in the two experimental groups
indicated that they had never been nor did they know somebody who had been a victim of
date rape. Gender and prior victimization were found to be significantly related, Pearson
X2 (1, N

= 155) =9.15, p < .01.

Specifically, 48 out of 96 women and 15 out of 59 men

reported having been or knowing somebody who had been a victim of date rape. The
results indicated that the probability of being a victim or of knowing a victim of date rape
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was about 2.0 times (.50/.25) more likely when the person was female than when the
person was male.
Gender and proposed ending. The two variables in this analysis were gender
(female and male) and proposed ending (original ending and alternative ending). Gender
and proposed ending were not found to be significantly related, Pearson X 2( 1, N

= 154) =

.12,p>.01.
Treatment condition and proposed ending. The two variables in this analysis
were treatment condition ("general" experimental condition and "personally relevant"
experimental condition) and proposed ending (original ending and alternative ending).
Treatment condition and proposed ending were not found to be significantly related,
Pearson X 2 (1, N

= 154) = 1.41, p > .01.

Prior victimization and proposed ending. The two variables in this analysis were
prior victimization (yes and no) and proposed ending (original ending and alternative
ending). Prior victimization and proposed ending were not found to be significantly
related, Pearson X2(1, N = 153) = .93, p > .01.
Post-Hoc Analyses
To further understand the findings of this study and to address the possible
hypothesis that there was an age difference of participants across the conditions, a posthoc ANOVA was conducted. The dependant variable measured was age, and the
independent variable used was condition or group (i.e., control group, "general"
experimental group, "personally relevant" experimental group). The results indicated
that there was a significant difference among age of participants between the groups
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F(2, 196)

= 7 .62, Q. = .001.

A Tukey HSD technique was conducted to investigate

pairwise comparisons between the groups. On average, participants in the control group
were older than participants in either the "general" experimental group or the "personally
relevant" experimental group. The average mean age for the control group was 23.94
(SD = 7 .37), the average mean age for the "general" experimental group was 21.18 (SD =
4.22), and the average mean age for the "personally relevant" experimental group was
20.62 (SD= 5.36). There were no differences between the ages of participants in the
"general" experimental group as compared to the "personally relevant" experimental
group.
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CHAPTER V
DISCUSSION
Objectives and Hypotheses
The main objective of this study was to measure college students' perceptions of
date rape, specifically focusing on the relationship between personal relevance and victim
empathy. This study aimed to use the Elaboration Likelihood Model (ELM) (Petty &
Cacioppo, 1981, 1986a, 1986b), a theory of attitude change, as a theoretical basis to
manipulate personal relevance of a date rape situation and subsequently to measure
empathy toward a date rape victim. According to the ELM, one of the characteristics
necessary for desired attitude change to occur is motivation for the participant to listen to
the message, and one of the characteristics of motivation is personal relevance to the
topic. Thus, a person should think more critically about an argument if the information is
relevant or holds personal consequence to the recipient. The researcher attempted to
increase the personal relevance of a date rape scenario by asking some of the participants
to read the scenario with the name of a close, unmarried female as the main character.
Based upon the ELM, it was hypothesized that victim empathy scores would differ with
regard to treatment condition. Specifically, it was predicted that participants would
experience more victim empathy after reading a personally relevant date rape scenario
than after reading an impersonal scenario or after reading no scenario.
A second objective of this study was to replicate research findings that have
demonstrated a relationship between gender and rape victim empathy, as well as a
relationship between prior victimization and rape victim empathy and between gender
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and prior victimization. Based upon previous findings (Berg, 1993; Borden et al., 1988;
Deitz et al., 1982; Deitz & Byrnes, 1981; Lonsway, 1996), it was hypothesized that
victim empathy scores would differ with regard to gender and with regard to prior
victimization. Specifically, it was hypothesized that females and those with prim
victimization would report higher victim empathy scores than males and those without
prior victimization respectively. Furthermore, it was hypothesized that a significant
relationship exists between gender and prior victimization.
Finally, this study sought to address methodological limitations found in the
research on date rape. This study provided an original date rape scenario that does not
adhere to date rape myths. The validity of this scenario was tested in preliminary
analyses conducted by the researcher. In addition, this study explored the use of a
relatively new measure of acquaintance rape empathy, as well as its re!ationE>hip to a
well-established rape empathy scale. This study also qualitatively explored college
students' perceptions on date rape by asking them to complete the rape scenario in a
different manner if they did not believe that it would have ended the way that it ended.
Based on previous findings (Hull et al., 1992), it was expected that proposed scenario
endings would differ with regard to gender, treatment condition, and prior victimization.
Research Findings
Personal Relevance and Victim Empathy
While it was expected that participants in the "personally relevant" experimental
group would appear the most empathic toward a rape victim, this was not the case. There
was no difference between any of the participant groups in rape empathy scores on the
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Rape Empathy Scale (RES). Although victim empathy scores on the Acquaintance Rape
Empathy Scale (ARES) differed based on treatment condition, the hypothesis that
participants would experience more victim empathy after reading a personally relevant
date rape scenario than after reading an impersonal scenario or after reading no scenario
was not supported. Unexpectedly, the results indicated that on average, participants who
did not read a date rape scenario reported higher empathy scores on the ARES than did
those who read a personally relevant date rape scenario. There were no differences in
reported ARES empathy scores for participants who read an impersonal date rape
scenario and those who read a personally relevant scenario. Furthermore, there were no
differences in reported ARES empathy scores for those who read an impersonal scenario
and those who did not read a scenario.
Following are several possible explanations for these results. First, paiticipants in
the "personally relevant" group may have thought that it was not believable that the
person whom they chose would ever be in a date rape situation. Pa1ticipants in the
"personally relevant" group may have thought that the person whom they chose would
have reacted differently with the perpetrator, such as kicking him, thus preventing rape
from occurring. Therefore, participants may not have felt personally affected by the date
rape scenario despite the fact that they "knew" the main character. Similar to participants
in the "general" group, they may have read the scenario as a story that happens to
someone else rather than to someone that they know.
Another reason why participants in the experimental groups did not appear more
empathic than those in the control group may have to do with a phenomenon known as
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the "Just World Hypothesis." This term was coined by Lerner (1965) to indicate that
individuals need to believe that they live in a just world whereby people generally
deserve what they get and get what they deserve. A belief in a just world may affect
interpersonal relationships because people who do not seem to deserve their misfortunes
challenge this belief. To help an individual restore a belief in a safe, fair world, innocent
victims are often derogated that they "deserved" what they got. Past research indicates
that others often blame victims of rape for iheir misfortune (Kleinke & Meyer, 1990;
Lerner & Miller, 1978; Kopper, 1996). Thus, some participants in the experimental
conditions may have reported low victim empathy because they blamed the victim for the
rape to maintain their views of a just world.
Similarly, participants in the experimental groups may have exhibited le~.s
empathy than those in the control group due to a cognitive process called ccunterfactual
thinking (Kahn & Andreoli Mathie, 2000). In this study, counterfactual thinking may
have involved mentally changing the rape event to portray another ending. For example,
pai1icipants may have engaged in upward counterfactual thinking by telling themselves
that if they had been in the same situation as depicted in the scenario, then they could
have done something differently to avoid being raped. Upward counterfactual thinking
might have assisted participants in distancing themselves from the main character in the
scenario to decrease unpleasant feelings that may have occurred while reading the
scenario.
Finally, upon closer examination of the demographics of the groups, it was noted
that the average age of participants in the control group was slightly higher than that of
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participants in the "general" experimental condition and in the "personally relevant"
experimental condition respectively. Furthermore, the ages of participants in the control
group included a much greater range than did the ages of participants in the "general"
experimental group and the "personally relevant" experimental group. Thus, age may
have been a confounding factor in the study. Students who are older may be more
sensitized and thus more empathic to a date rape victim. Therefore, those in the two
experimental groups may have appeared less empathic toward rape victims because they
were younger, on average, than participants in the control group.
Gender and Victim Empathy
The results of this study indicated that victim empathy, as measured by the Rape
Empathy Scale (Deitz et al., 1982), differed with regard to gender. As was hypothesized,
females, on average, reported higher victim empathy scores on the RES than did males.
Victim empathy, as measured by the Acquaintance Rape Empathy Scale (Berg, 1993;
Berg et al., 1999), appeared to differ with regard to gender as well. Also supporting the
gender hypothesis, females, on average, reported higher victim empathy scores on the
ARES than did males. Therefore, females reported feeling significantly greater empathy
for rape victims than did males on both the RES and the ARES. These results support
previous research studies that have depicted a gender difference in rape empathy, with
females experiencing significantly more empathy for a rape victim than males (Berg,
1993; Borden et al., 1988; Deitz et al., 1982; Deitz & Byrnes, 1981).
Although it is not surprising that females reported experiencing more empathy for
a rape victim than did males, a question still remains as to the meaning of these results.
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The possibility exists that women can imagine themselves being the victim of date rape
more so than can men, and thus report feeling more empathy for the victim. However,
this phenomenon often causes women to report less empathy for the victim, because they
may believe that the situation would not have ended in rape if they had been in the
situation. For example, some women may feel that the victim did not try as hard to get
herself out of the rape situation as would the woman herself. On the contrary, given the
prevalence of date rape on college campuses, there is a chance that the women have
themselves or know of somebody who has been through a similar situation, causing them
to feel empathy toward the victim. Since the incidence rate of date rape for male victims
is much lower than that of female victims, there is a much greater likelihood that women
can put themselves in the victim's "shoes" and thus feel more empathy than do men
toward a rape victim.
Another reason why women consistently report feeling more empathy than do
men may involve the way in which men and women are socialized regarding their
feelings. Men, on average, are socialized to not express or recognize their emotions as
readily as females. Therefore, men may have a more difficult time either feeling or
expressing empathic emotion in general (Garner, Robertson, & Smith, 1997).
Conducting a gender role analysis of empathy can assist in understanding the complex
variables that contribute to research results pertaining to gender and empathy. These
results are important to remember when devising date rape prevention programs that
involve empathy induction. However, since research has shown empathy induction to be
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a viable prevention technique, the question remains as to the most effective way to
increase the amount of empathy males feel toward rape victims.
Prior Victimization and Victim Empathy
It was hypothesized that participants who had been a victim of date rape or who

had known a victim of date rape would report greater rape empathy than those who had
no experience with prior victimization. This hypothesis was not supported by results
obtained from the RES. There was no difference on reported empathy scores, as
measured by the RES, with regard to prior victimization. However, this hypothesis was
supported by results obtained from the ARES. Participants who reported being a victim
of date rape or of knowing a victim of date rape reported higher empathy scores on the
ARES than did participants with no prior victimization. These results supported previous
research studies that have depicted differences in rape empathy scores based upon prior
victimization (Ching & Burke, 1999; Deitz et al., 1982; Smith, 1997; Wiener et al.,
1989).
It is interesting to note the differences obtained from the two rape empathy scales.

While both scales claim to measure rape empathy, the RES was constructed to
correspond to the presentation of evidence by opposing attorneys in a rape trial (Deitz et
al., 1982). Therefore, many of the items depicted on the RES are courtroom specific.
The RES has also been criticized for measuring rape attitudes and rape myths rather than
assessing for rape empathy (Berg, 1993; Berg et al., 1999; Smith, 1997). Conversely, the
ARES does not include any courtroom specific questions and instead focuses entirely on
the feelings and behaviors of an acquaintance rape victim. Deciding whether or not to
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convict a perpetrator of rape in court may not involve empathic feeling for the victim at
all; rather it may involve feeling sympathy, not empathy, for the victim. Therefore,
participants with prior experience of date rape and those with no prior experience of date
rape may equally report in favor of the rape victim on the RES comtroorn specific
questions. However, when asked specifically about empathic feelings toward a victim of
acquaintance rape on the ARES, a difference between participants with prior experience
of date rape and those with no prior experience of date rape emerged. Thus, the
jrnplications drawn from the results of the RES and from the results of the ARES may be
different. Given the differences between the two scales, the concept of empathy and the
concept of sympathy may need to be distinguished in future date rape research.
Gender and Prior Victimization
It was hypothesized that there would be a significant relationship between gender
and prior victimization. The results indicated that there was a significant relationship
between gender and prior victimization, supporting this hypothesis. Specifically, the
results indicated that the probability of being a victim or of knowing a victim of date rape
was two times more likely when the person was female than when the person was male.
This finding lends credibility to the notion that rape may be known as "gendered
violence," in that it is mainly a crime committed against women (Rozee & Koss, 2001 ).
Amongst both genders in the present study, approximately 40% of the
participants in the two experimental groups indicated that they had been or they knew
somebody who had been a victim of date rape. The number of participants who endorsed
experience with prior victimization was surprising to the researcher. Almost half of the
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number of participants in the two experimental groups had been a victim or had known a
victim of date rape. This finding lends support to continued efforts at prevention and
outcome research regarding date rape.
Relationship between Rape Empathy Scales
The researcher investigated the relationship between the RES, a widely used rape
empathy assessment, and the ARES, a relatively new measure of rape empathy.

The

researcher found a significant correlation between the RES and the ARES for both pretest
and posttest scores. In general, these results suggested that if participants endorsed
feeling high empathy toward a rape victim on the RES, they also tended to endorse
feeling high empathy toward a rape victim on the ARES. Although a significant
correlation was found between the two empathy scales, they appear to measure different
aspects of empathy, given that they only shared 16% of variance. Thus, only 16% of the
variance of one empathy scale was accounted for by its linear relationship with the other
empathy scale. Furthermore, the correlation found between the two scales was relatively
low. This may help explain why there was a discrepancy between the two empathy
scales on the relationship between prior victimization and victim empathy in the current
study. As previously mentioned, participants who endorsed experience with prior
victimization reported higher victim empathy scores on the ARES than did participants
who denied experience with prior victimization. Conversely, this was not the case for
empathy scores measured by the RES, which indicated no relationship between prior
victimization and victim empathy.
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Proposed Scenario Endings
Based on previous findings (Hull et aL, 1992), it was expected that proposed
scenario endings would differ significantly with regard to gender, treatment condition,
and prior victimization. However, the results indicated that there were no significant
differences in proposed scenario endings with regard to gender, treatment condition, or
prior victimization. Thus, this hypothesis was not supported. However, it was surprising
to note that 85.7% of participants repmted that they thought the scenario would have
ended the way that it ended. Therefore, the results it?dicated that there was not much
variation among the participants' perceptions of the scenario ending. Only participants
who indicated that they thought it would have ended differently were asked to complete
the scenario in the way they thought it would have ended. Given that the majority of
participants indicated that they believed the scenario ending, only a handful of
participants (approximately l 1.5%) completed the proposed scenario endings.
Participants may have indicated that they believed the scenario ending because they were
reluctant to spend the time writing an alternative scenario ending. Hence, significant
differences regarding proposed scenario endings may not have been noticed due to the
small number of paiticipants who answered this question.
Limitations and Implications for Research
The main purpose of this study was to assess college students' perceptions of date
rape, specifically focusing on the relationship between personal relevance and victim
empathy. Although prior research has been conducted on programs that have used
empathy acquisition techniques, only one such program attempted to manipulate personal

: ':,
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relevance (Gray et al., 1990). The researcher of this study attempted to manipulate
personal relevance by creating a date rape scenario whereby the participant knew the
main female character. The results of this study were not consistent with results expected
based upon the Elaboration Likelihood Model (Petty & Cacioppo, 1981, 1986a, 1986b ).
Specifically, personalizing the date rape scenario did not influence participants to respond
with greater victim empathy as was expected. However, participants who endorsed prior
victimization reported greater empathy toward a date rape victim than those who did not
endorse prior victimization. This result lends support to the hypothesis that increased
personal relevance of the topic increases the amount of empathy felt toward the date rape
victim. Therefore, it is suggested that future research continue to investigate the impact
of theoretically based empathy induction techniques with specific attention to the
relationship between personal relevance and empathy.
Although the tenets of the ELM did not apply as expected in the current study,
researchers are encouraged to draw upon social psychological theories of behavior when
conducting studies that involve personal relevance as a means of empathy induction. One
reason why the characteristics of the ELM may not have contributed to the relationship
between personal relevance and victim empathy is that the ELM historically has been
used to describe attitude change rather than empathic change. In the present study, the
researcher attempted to extend the attributes of the ELM to develop an empathy induction
technique. It is possible that the concepts of attitude and empathy are different enough
that the ELM may not be the best theory to use in empirically driven empathy induction
research. However, it seems too soon to discount the ELM as a possible theoretical
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construct to increase empathic understanding toward rape victims. Thus, it would be
beneficial for researchers to conduct conceptual replications of the current study to
continue investigating the relationship between personal relevance and victim empathy.
Longitudinal studies investigating the impact of personal relevance on victim empathy
would be helpful in providing information regarding the longevity of any changes in
victim empathy that may occur.
In addition, a limitation of the current study is that the researcher did not measure
the validity of the way that personal relevance was manipulated. It is possible that
participants did not think that the scenario was personaily relevant even after reading it
with the name of a woman close to them as the main character. Therefore, researchers
need to critically analyze the operational definition of personal relevance, as well as the
method used to effccti vely measure this theoretical concept.
Another limitation of this study is the wording of the follow-up question aimed at
assessing the believability of the scenario ending. The question did not assess whether or
not the participants thought that the scenario would have ended in rape, bui rather
assessed whether or not they believed that the scenario would have ended the way that it
ended. Therefore, men may have identified with the male character in the vignette by
thinking that mutual intercourse or simply a miscommunication between the characters
occurred, whereas women may have identified with the female character in thinking that
a date rape occurred. Thus, although this question measured the believability of the
scenario, it did not gather information regarding perceptions about whether or not the
scenario portrayed a rape. Future researchers are encouraged not only to avoid rape
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myths when developing scenarios but also to gather pertinent information regarding the
perceptions of these scenarios.
Given that age may have been a confounding factor in the present study, it is
recommended that research conducted in this area take this factor into consideration.
Researchers need to investigate the relationship between age and victim empathy to better
understand the results of the present study. Therefore, it is recommended that research
involving these constructs be conducted using a more diverse population that involves not
only college students, but also teenagers and adults as well.
Finally, it is recommended that researchers·continue to investigate alternative
means to measuring rape empathy and for increasing empathy. The present study
included not only a well-tested measure of rape empathy, the Rape Empathy Scale (RES),
but it also included a relatively new assessment of rape empathy, the Acquaintance Rape
Empathy Scale (ARES). Although a significant correlation was found between the two
measures, there is still some evidence that they may measure different aspects of rape
empathy. Further investigations are needed using the ARES to determine its reliability
and validity. The present study also included an original date rape scenario as a means of
empathy induction. This scenario is different from those used in other studies in that it
does not adhere to date rape myths. In a pilot study conducted by the researcher, this
scenario was found to be "somewhat believable." Given that the believability of the
scenario was not higher, more validity research needs to be conducted using this scenario.
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Feminist contributions
Researchers continue to study the arena of sexual assault and violence against
women. Feminist researchers argue, however, that a new conceptualization of rape is
needed to analyze critically sexual assault and rape (Donat & White, 2000). To
understand date rape from a feminist perspective, a cultural analysis of rape, including an
investigation of the relationship between gender, power, and empathy, should be
considered. Several suggestions have recently been made by feminist authors regarding
alternative ways to conceptualize the issue of date rape. These suggestions include the
following: examining the perpetrator's behavior, rather than focusing on the victim's
actions (Donat & White, 2000); conducting both qualitative and quantitative research
with the unacknowledged rape victim (Kahn & Andreoli Mathie. 2000); investigating the
social construction of consent (Donat & White, 2000); and analyzing rape resistance
among intimate partners, utilizing feminist principles of research (Rozee & Koss, 2001 ).
A population that has remained hidden from the research and literature is male
victims of rape. While the majority of rape victims are women, the Federai Bureau of
Investigation estimated in 1982 that "... ten percent of all sexual assault victims are male,
although male victims rarely report the crime unless they are physically injured"
(Bechhofer & Parrot, 1991 ). In addition, gay survivors of rape remain vastly hidden in
society, and may have trouble finding help, since many legal systems are not benevolent
toward homosexuality (Funk, 1993 ). Male victims of rape deserve attention, and more
literature and research are needed to understand their experiences and to develop
effective interventions to support this population. More research should also be
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conducted on victims of gang rapes, or "trains," another hidden population. Victims of
gang rapes remain largely hidden without much support to step forward. Increased
education on college campuses about incidents of gang rapes could be beneficial in
preventing them from occurring in the future.
Implications for College Date Rape Prevention Programs
Ideally, a mutually interactive relationship would exist between those who
conduct date rape research and those who conduct date rape prevention programs.
Educators should draw from research results when coordinating programs and researchers
should draw from program evaluations when determining the applicability of research
results. Research indicates that college date rape prevention programs that used empathy
induction techniques seemed to enhance victim empathy among the female participants
(Gray et al., 1990; Hull et al., 1992; Lee, 1987). However, inconsistent findings existed
regarding whether or not empathy induction techniques help enhance victim empathy
among males (Berg et al., 1999; Gray et al., 1990; Hull et al., 1992; Lee, 1987). The
results of the current study also suggested that empathy induction techniques enhanced
victim empathy among females but not among males. However, it is possible that
techniques successfully used to induce victim empathy among women are different than
those that should be used to induce victim empathy among men. A question also remains
about whether or not empathy induction techniques are an effective method for reducing
the occurrence of date rape. Given the inconclusive evidence, educators are encouraged
to use a variety of different techniques when developing prevention programs.
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Implications drawn from this study about the use of personal relevance as a means
of empathy induction are inconclusive. The present findings suggested that those with
prior experience with date rape are more empathic toward rape victims than are those
without prior experience. In this study, "prior experience" was defined as being the
victim of date rape or knowing somebody who has been the victim of date rape. It may
be beneficial to extend these results to date rape prevention programs by including a
presentation by a person who has been the victim of date rape to increase empathy among
participants. Given the results of this study, it would be more effective to have somebody
that the participants know give the presentation rather than have a stranger give the
presentation. For example, if the prevention program is being conducted for fraternity or
sorority members, include a presentation by a member of that organization who has
experienced date rape or who knows somebody who has experienced date rape.
However, this may be difficult to do in that it can be very painful for the victim of date
rape to discuss what happened with acquaintances. Nonetheless, there may be other ways
to include the idea of personal relevance in date rape prevention programs. Educators arc
encouraged to extend on the present study by including and measuring the idea of
personal relevance as a means of empathy induction.
The statistics found in other research, as well as in this study, suggested that date
rape continues to be a significant issue on college campuses (Hull et al., 1992; Koss et al.,
1987; Murphy, 1988; Truman et al., 1996). In the present study, almost half of the
participants in the two experimental groups indicated that they had been or they knew
somebody who had been a victim of date rape. This statistic is alarming and lends
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support to continued efforts for date rape prevention programs on college campuses.
Educators are encouraged to use a similar scenario to the one depicted in this study
because it may help dispel rape myths. Furthermore, a realistic date rape scenario can
help provide participants with an accurate picture of how date rape commonly occurs.
Thus, when devising date rape prevention programs, educators are encouraged to use date
rape scenarios that do not inherently promote date rape myths.
Conclusions
Although the results of this study were not completely consistent with the
hypotheses, this study provided notable contributions to the areas of date rape research
and prevention programming. First, this study is one of only a few that included a
theoretically based empathy induction technique. Specifically, the present study provided
additional research that included manipulation of personal relevance as a factor of
empathy induction. Additionally, this analysis included the ARES to help explore its
psychometric properties, as well as its relationship to the RES. Given that participants
seemed to respond differently on the RES and the ARES, this study helped provide
information to future researchers who choose to measure rape empathy. Also, the pilot
study conducted in this analysis provided tentative validity of an original date rape
scenario that depicts a realistic date rape situation. Many of the rape scenarios used in
prior research depicted stranger rapes or violent date rapes that may perpetuate date rape
myths. The vignette used in the pilot study portrayed a different, more realistic date rape
scene, and thus it may be beneficial in future research or prevention programs regarding
date rape.
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The results of the current study supported prior research findings that women
report more empathy toward a rape victim than do men. Results obtained from the ARES
upheld previous research studies that indicated that those with prior victimization
reported greater empathy for rape victims than those with no prior victimization.
Furthermore, the findings of the present study lent support to continued research and
programming on date rape, given the high number of participants ihat rep01ted prior
experience with date rape.
There is a need for more prevention, outreach, and research efforts regarding the
phenomenon of date

rapfv

Future research needs to involve theoreticaJly based

treatments and analyses. For example, social psychological theories can be used in future
research to continue analyzing feelings, attitudes and behaviors toward date rape victims
or perpetrators. Furthermore, date rape prevention programs and analyses should include
ideas and tenets from feminist theory. Other theories, such as multicultural theories,
communication theories, and resiliency theories may be applicable as well for future
research regarding the phenomenon of date rape. Due to the complexity of the issue of
rape, researchers and educators may want to draw upon theories from a cross-disciplinary
framework instead of focusing on a single theoretical tenet when devising rape research
and prevention programs.
Regarding empathy induction research, it seems that the challenge remains to
discover the most effective means of increasing the amount of empathy men feel toward a
rape victim. Moreover, a question lingers as to the efficacy of empathy induction as a
prevention method for males. In addition, a challenge continues to find ways to measure

·-;,
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concepts such as personal relevance and empathy. As researchers and outreach
programmers try to find the answers to these questions, it will be critical that a
partnership be formed between academicians and practitioners. It is the hope that
practitioners can draw from theoretically grounded research in the area of date rape, and
that researchers can draw from practitioners' knowledge and experience of date rape
programming. Continued efforts in both research and outreach regarding date rape
prevention may help decrease future incidents from occurring.
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APPENDIX A

Demographic Information Sheet
To help make this study more meaningful, some important information about you
is necessary. Please complete this entire sheet. This information will in no way be used
with your name or any other characteristics that would indicate your identity. Thank you
for your participation!

1) Code No. _ _ _ _ _ __
(Your code # consists of the first 2 letters of your birth month followed by the last
four digits of your phone #)
2) Age _ _ _ _ __

3) Ethnic Background (Please Circle One):
African American
Asian
Caucasian
Hispanic
Native American
Other _ _ _ _ _ _ (Please Specify)

4) Year at BSU (Please Circle One):
First
Second
Third
Fourth
Beyond Fourth

5) Gender (Please Circle One):
Female
Male
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APPENDIX B1
Date Rape Scenario (General)
Diane is on her first date with Rob, whom she had met through friends. He
seemed like a nice guy when she had talked with him on previous occasions. Thus, when
Rob asked Diane to go to a party with him at a friend's cottage, she said yes without
much hesitation.
The party was okay, but Diane felt a little uncomfortable about the way that Rob
was always touching her arm or putting his arm around her waist. Diane figured that Rob
was just insecure or liked everyone to see that he had a date. In any case, she just quietly
pulled away when Rob got too close. Diane wasn't really concerned about Rob's
behavior since she had known other guys to do the same thing.
The evening progressed, and Rob got tired of the party. He asked Diane if she
would like to go for a walk around the pond. This sounded like a good idea to Diane
since the cigarette smoke was really starting to bother her. Plus, she really had not had
the chance to talk with Rob alone, and she wanted to get to know him better.
As they walked toward the pond, Rob again put his arm around Diane and pulled
her close. Rob stopped walking behind some bushes and began to kiss Diane. She really
dido 't know if she wanted to be kissing this guy because it was only their first date. She
hesitated at first, but Rob held her tight and continued to kiss her. She began to enjoy his
kiss and started to kiss him back. He then put his hand up her sweater. Although Diane
enjoyed kissing him, she decided that she did not want to go any farther with him tonight.
She struggled to get out of his grasp, but Rob continued.
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Rob felt Diane struggle a little but thought that she was playing hard-to-get. He
knew from his past girlfriends that women often enjoyed being seduced. Besides, he
could tell that she enjoyed kissing him and had kissed him back. As he continued, he felt
Diane resisting less and less.
As Rob continued his sexual advances, Diane began to feel scared. She did not
want to scream or to make a scene, because she did not want to embarrass either one of
them. She protested as she struggled against Rob, but he did not seem to care! When he
pulled down her pants, she just about gave up and wished for the nightmare to be over.
Rob continued to seduce Diane and felt excited that she had stopped struggling
and had given in to the passion that he was sure they both felt. He was attracted lo her
and knew that she was attracted to him as well.
To Rob, the night ended in mutual sexual intercourse. To Diane, the night ended
in date rape.
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Dating Scenario (Personally Relevant)
Please answer the following question BEFORE you begin reading the scenario.

Who is the closest UNMARRIED female to you? (Circle One)
a) Sister
b) Female Friend
c) Significant Other
d) Mother
e) Other _ _ _ _ _ _ _ _ _ (Specify Relationship)

After answering the question above, fill in the first blank below with this person's
name. Then proceed to read the scenario.

_ _ _ _ _ _ _ is on her first date with Rob, whom she had met through
friends. He seemed like a nice guy when she had talked with him on previous occasions.
Thus, when Rob asked her to go to a party with him at a friend's cottage, she said yes
without much hesitation.
The party was okay, but she felt a little uncomfortable about the way that Rob
was always touching her arm or putting his arm around her waist. She figured that Rob
was just insecure or liked everyone to see that he had a date. In any case, she just quietly
pulled away when Rob got too close. She wasn't really concerned about Rob's behavior
since she had known other guys to do the same thing.
The evening progressed, and Rob got tired of the party. He asked her if she
would like to go for a walk around the pond. This sounded like a good idea to her since
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the cigarette smoke was really starting to bother her. Plus, she really had not had the
chance to talk with Rob alone, and she wanted to get to know him better.
As they walked toward the pond, Rob again put his ann around her and pulled
her close. Rob stopped walking behind some bushes and began to kiss her. She really
didn't know if she wanted to be kissing this guy because it was only iheir first date. She
hesitated at first, but Rob held her tight and continued to kiss her. She began to enjoy his
kiss and started to kiss him back. He then put his hand up her sweater. Although she
enjoyed kissing him, she decided that she did no, want to go any farther with him tonight.
She struggled to get out of his grasp, but Rob continued.
Rob felt her struggle a little but thought that she was playing hard-to-get. He
knew from his past girlfriends that women often enjoyed being seduced. Bc~idcs, he
could tell that she enjoyed kissing him and had kissed him back. As he contimled, he felt
her resisting less and less.
As Rob continued his sexual advances, she began to feel scared. Sh~ did not want
to scream or to make a scene, because she did not want to embarrass either one of them.
She protested as she struggled against Rob, but he did not seem to care! \Vhen he pulled
down her pants, she just about gave up and wished for the nightmare to be over.
Rob continued to seduce her and felt excited that she had stopped struggling and
had given in to the passion that he was sure they both felt. He was attracted to her and
knew that she was attracted to him as well.
To Rob, the night ended in mutual sexual intercourse. To her, the night ended in
date rape.
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APPENDIX C
The M-C Scale, Form C
Instructions:
Listed below are a number of statements concerning personal attitudes and traits.
Read each item and decide whether the statement is true or false as it pertains to you.

1) It is sometimes hard for me to go on with my work if I am not encouraged.

True False
2) I sometimes feel resentful when I don't get my way.

True False
3) On a few occasions, I have given up doing something because I thought too little of
my ability.

True False
4) There have been times when I felt like rebelling against people in authority even
though I knew they were right.

True False
5) No matter whom I'm talking to, I'm always a good listener.

True False
6) There have been occasions when I took advantage of someone.

True False
7) I'm always willing to admit it when I make a mistake.

True False
8) I sometimes try to get even, rather than forgive and forget.

True False
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9) I am always courteous, even to people who are disagreeable.

True False
10) I have never been irked when people expressed ideas very different from my own.

True False
11) There have been times when I was quite jealous of the good fortune of others.

True False
12) I am sometimes irritated by people who ask favors of me.

True False
13) I have never deliberately said something that hurt someone's feelings.

True False
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RES Scale Instructions
This is a questionnaire designed to find out how different people feel about
certain aspects of a rape situation. Each question contains two statements at opposite
ends of a seven-point scale. Please respond by circling ONLY ONE number on the scale
that corresponds with the statement that you believe most.

Example: I think that dogs are ...

Statement 1
better pets than cats

Statement 2
2

3

4

5

6

7

not better pets than cats

If you believe more in statement 1, then you would circle a number toward the
low end of the scale. If you believe more in statement 2, then you would circle a number
toward the high end of the scale. If you are undecided or believe both statements equally,
then you would circle the number four. This is a measure of personal opinion. THERE
ARE NO RIGHT OR WRONG ANSWERS! Be sure to circle the number that most
closely corresponds with your opinion rather than the one that you think you should
choose.

Thank you for your participation!
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APPENDIX D2
The RES Scale
1) I feel that the situation in which a man compels a woman to submit to sexual
intercourse against her will is ...

justifiable under
certain circumstances

2

6

5

4

3

7

unjustifiable under
any circumstance

2) In deciding the matter of guilt or innocence in a rape case, it is more important to
know about the past sexual activity of the ...

alleged rape victim

2

5

4

3

6

7

alleged rapist

6

7

provoked by the
the rape victim

3) In general, 1 feel that rape is an act that is ...

not provoked by
the rape victim

2

.5

4

3

4) During an actual rape, I would find it easier to imagine ...

how a rapist
might feel

1

3

2

5

4

how a rape victim
might feel

7

6

5) I can understand why a man would use force to obtain sexual relations with a
woman ...

under certain
circumstances

1

2

3

4

5

6

7

not under any
circumstance

6) In a court of law, the person who must be held accountable for his/her behavior during
the rape is ...

the alleged
rape victim

2

3

4

5

6

7

the alleged rapi~t
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7) During a rape trial, I would find it easier to empathize with the shame and humiliation
that an alleged ...

rape victim
might feel

3

2

5

4

rapist might feel

7

6

8) If a man rapes a sexually active woman, the fact that she chooses to have sexual
relations with other men ...

does not justify
his actions

2

3

5

4

7

6

justifies his
his actions

9) I believe that all women ...

secretly want
to be raped

4

3

2

5

7

6

do not secretly
want to be raped

10) In deciding whether a rape has occurred or not, the burden of proof should rest with
the ...

man, who must
1
prove that a rape
has not occurred

2

3

4

5

woman, who must prove
that a rape actually
occurred

7

6

11) I believe that a rape victim could ...

possibly enjoy
being raped

1

3

2

4

5

7

6

not possibly
enjoy being raped

12) During a rape, I can really empathize with the helplessness that a ...

rapist may feel,
because he's at
the mercy of forces
beyond his control

2

3

4

5

6

7

rape victim may feel
if all her attempts
to resist the rape
have failed
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13) When dealing with the police after a rape has occurred, I think that the ...

woman would
1
suffer more
emotional torment

3

2

6

5

4

7

man would
suffer more
emotional torment

14) When a woman dresses in a sexually attractive way ...

she signals her
her interest in
having sex

2

3

5

4

7

6

it says nothing
about her interest
in haYing sex

15) If a rape trial were publicized in the press, the person who would suffer more
emotional trauma from the publicity would be the ...

alleged rape
victim

3

2

5

4

7

alleged rapist

7

not possible for
that man to rape
that woman since
they've had sex

6

16) Once a couple has had sexual intercourse, it is ...

stiJI possible for
that man to rape
that woman if he
forces her to have sex

2

3

4

5

6

17) When having sexual relations \Vith his wife, a husband has ...

no right to force
her to have sex
with him

3

2

4

5

6

7

every right to
force her to have
sex with him

18) If I were a member of the jury in a rape trial, 1 would probably be more likely to
believe the ...

man, since rape is
difficult to defend
against, even if
the man is innocent

2

3

4

5

6

7

woman, since it
takes a lot of
courage to accuse
the man of rape
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19) I feel that it is ...

impossible for a
man to rape a
woman unless she
is willing

1

2

3

4

5

6

7

possible for a man
to rape a woman
against her will
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The ARES Scale
Instructions:
All of the following statements are about people who are victims of rape. Please
respond with the thought in mind that the victim being described is a victim of
acquaintance rape--that he/she was raped by someone the victim knew in some way.
Using the scale below each item, please respond by circling the number that best
describes you:

1) It's difficult for me to understand how a person might feel during an acquaintance

rape.

1

2

3

Strongly
Agree

4

5

6

7

Strongly
Disagree

Don't
Know

2) It's easy for me to identify with the helplessness an individual might feel during an
acquaintance rape.

1

2

3

4

5

6

Don't
Know

Strongly
Agree

7

Strongly
Disagree

3) The shame and humiliation a victim might feel during an acquaintance rape doesn't
make any sense to me.
1
Strongly
Agree

2

3

4
Don't
Know

5

6

7
Strongly
Disagree

125

4) It's difficult for me to understand why a victim might never talk about an acquaintance
rape with anyone.

1

2

3

Strongly
Agree

4

5

6

Don't
Know

7

Strongly
Disagree

5) It's difficult for me to imagine the emotional trauma someone feels when word gets
out that he/she was raped by someone that he/she knev.·.
1

2

3

Strongly
Agree

4

5

6

Don't
Know

7

Strongly
Disagree

6) It doesn't make any sense to me why a person would feel confused or disoriented
during an acquaintance rape.

1

2

3

Strongly
Agree

4

5

6

Don't
Know

7

Strongly
Disagree

7) It's easy for me to empathize with the out of control feeling someone might feel during
an acquaintance rape.
1

2

3

4

5

6

Don't
Know

Strongly
Agree

7

Strongly
Disagree

8) The fear an individual might feel during an acquaintance rape makes sense to me.

1
Strongly
Agree

2

3

4

Don't
Know

5

6

7

Strongly
Disagree
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9) It makes sense to me that a victim might blame him/herself for an acquaintance rape.
1

2

3

4

5

6

Don't
Know

Strongly
Agree

7

Strongly
Disagree

10) It's difficult for me to understand why a victim would not report an acquaintance rape
to the police.

1

2

3

Strongly
Agree

4

5

7

6

Don't
Know

Strongly
Disagree

11) It's easy for me to empathize with the anger someone might feel during an
acquaintance rape.
1

Strongly
Agree

2

3

4

Don't
Know

5

6

7

Strongly
Disagree
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APPENDIX F
Follow-up Questions (Trial 2)

Please answer the following questions after you have finished reading the
scenario and answering the questionnaires.

1) Have you or has someone you know been through an experience that is similar to what
the scenario you read depicted?

YES

NO (CIRCLE ONE)

2) In real life, do you believe that the scenario would have ended the way that it did?

YES NO (CIRCLE ONE)

If you answered NO to question #2, how do you think the scenario would have ended?
(PLEASE RESPOND IN THE SPACE PROVIDED BELOW)
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Informed Consent Form (Experimental Group)
You are invited to participate in this research project, entitled "College students'
perceptions of date rape: The relationship between personalization of event and victim
empathy." The purpose of this study is to assess college students' perceptions of date
rape. Your participation in this project is completely voluntary and you are free to
withdraw your consent and to discontinue participation in the study at any time without
prejudice from the investigator. In addition, your decision to participate in no way
negatively affects your grade in your class. You may experience unpleasant emotions
while reading the scenario and questionnaires. Therefore, you will be given a list of
places that provide emotional support. Benefits of participating in this study include a
heightened awareness of the phenomenon of date rape and possibly a greater
understanding of a rape victim's feelings. You will also learn about a variety of campus
and local resources that provide emotional support.
This project involves your participation during two separate times. At the first session,
you will be given two questionnaires designed to assess one's feelings toward rape and
one questionnaire designed to measure personal attitudes and traits. The first session will
take approximately 10 to 15 minutes. During the second session, you will be asked to
read a date rape scenario. After reading the scenario, you will be asked to complete two
questionnaires designed to assess one's feelings toward rape and one questionnaire
designed to measure personal attitudes and traits. You will then be asked to complete
two follow-up questions about the scenario that you read. The second session will take
approximately 15 to 20 minutes. There is no time limit during either session. At the end
of each session, the investigator will sign your participation slip and you will receive a
half of an extra credit point to total one extra credit point for participation in both
sessions.
The information that you provide will be kept confidential. You should NOT put your
name anywhere on the questionnaire packet. Your responses will be recorded using code
numbers, and the data will be reported in such a way as not to allow identification of any
individual responses. Your name will not be used when reporting data.
If you have any questions about the study or if you would like information about the
findings, you may contact the principle investigator. If you have questions about your
rights as a participant, contact the Coordinator of Research Compliance, Ms. Sandra
Smith, at the Office of Academic Research and Sponsored Programs, 285-1600, or
contact the Chair of the IRB, Dr. Daniel Goffman, Dept. of History, 285-8700.

*****************************
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I, _ _ _ _ _ _ _ _ _ _ _ _ , agree to participate in this research project
entitled "College students' perceptions of date rape: The relationship between
personalization of event and victim empathy." I have had the study explained to me and
my questions have been answered to my satisfaction. I have read the description of the
project and give my consent to participate. I understand that I will receive a copy of this
form to keep for future reference.

Date

Participant's Signature

*****************************
Principle Investigator:
Alissa G. Putman, Doctoral Intern
Counseling & Psychological
Services Center
Ball State University
Muncie, IN 47306
Telephone: (765) 285-1736

Staff Supervisor:
Dr. Kim Gorman
Counseling & Psychologica1
Services Center
Ball State University
Muncie, IN 47306
Telephone: (765) 285-1736
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Informed Consent Form (Control Group)
You are invited to participate in this research project, entitled "College students'
perceptions of date rape: The relationship between personalization of event and victim
empathy." The purpose of this study is to assess college students' perceptions of date
rape. Your participation in this project is completely voluntary and you are free to
withdraw your consent and to discontinue participation in the study at any time without
prejudice from the investigator. In addition, your decision to participate in no way
negatively affects your grade in your class. You may experience unpleasant emotions
while answering the questionnaires. Therefore, you will be given a list of places that
provide emotional support. Benefits of participating in this study include a heightened
awareness of the phenomenon of date rape and possibly a greater understanding of a rape
victim's feelings. You will also learn about a variety of campus and local resources that
provide emotional support.
This project involves your participation during two separate times. At the first session,
you will be given two questionnaires designed to assess one's feelings toward rape and
one questionnaire designed to measure personal attitudes and traits. The first session will
take approximately 10 to 15 minutes. During the second session, you will again be given
two questionnaires designed to assess one's feelings toward rape and one questionnaire
designed to measure personal attitudes and traits. The second session will take
approximately l Oto 15 minutes. There is no time limit during either session. At the end
of each session, the investigator will sign your participation slip and you will receive a
half of an extra credit point to total one extra credit point for participation in both
sessions.
The information that you provide will be kept confidential. You should NOT put your
name anywhere on the questionnaire packet. Your responses will be recorded using code
numbers, and the data will be reported in such a way as not to allow identification of any
individual responses. Your name will not be used when reporting data.
If you have any questions about the study or if you would like information about the
findings, you may contact the principle investigator. If you have questions about your
rights as a paiticipant, contact the Coordinator of Research Compliance, Ms. Sandra
Smith, at the Office of Academic Research and Sponsored Programs, 285-1600, or
contact the Chair of the IRB, Dr. Daniel Goffman, Dept. of History, 285-8700.

*****************************
I, _____________ , agree to participate in this research project
entitled "College students' perceptions of date rape: The relationship between
personalization of event and victim empathy." I have had the study explained to me and
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my questions have been answered to my satisfaction. I have read the description of the
project and give my consent to participate. I understand that I will receive a copy of this
form to keep for future reference.

Participant's Signature

Date

*****************************
Principle Investigator:
Alissa G. Putman, Doctoral Intern
Counseling & Psychological
Services Center
Bail State University
Muncie, TN 47306
Telephone: (765) 285-1736

Staff Supervisor:
Dr. Kim Gom1an
Counseling & Psychoiogical
Services Center
Ball State University
Muncie, IN 47306
Tc!ephone: (765) 285-1736
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Resource Sheet
If you or somebody you know has been involved in a date rape situation, you are

encouraged to seek support. Below is a list of campus and local resources that provide
emotional support, counseling, and/or advocacy.

On-Campus Resources
•

Counseling and Psychological Services Center
320 Lucina Hall

285-1736 (8AM-5PM)
747-7330 (After SPM/Weekends)

*Provides individual and group therapy services free of charge to students.
Provides programs on rape prevention and 24-hour emergency service. You must
be affiliated with the University to use their services.

•

Counseling Practicum Clinic
621 Teacher's College

285-8047

*Provides therapy services at a greatly reduced rate. These services are provided
by counselors-in-training.

•

Ball State University Police
285-1111 (Non-Emergency)
911 (Emergency)
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•

Sponsors crime prevention programs on a variety of topics, including rape
awareness, and several rape aggression defense courses. These courses are free.

•

BSU Health Center
HC/Neeley A venue

285-8431

*Provides select services free of charge, included with students' health fees. It is
very important to obtain a physical examination if you are involved in a date rape
situation!

•

Women's Center at the BSU Health Center
UC/Neeley A venue

285-8035

*Provides select services free of charge, included with students' activities fees.
The Women's Center is paiticularly sensitive to women's issues, including
survivors of rape. It is very important to obtain a physical examination if you are
involved in a date rape situation!

•

BSU Escort Service (6PM-1AM)
285-5005
*Provides nighttime transportation services for students who would otherwise
walk alone on campus. This service is free.

•

BSU Student Legal Services
Student Center L-17

285-5036
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*Provides legal advice and counseling to students whose legal problems are
affecting their pursuit of education at BSU. These services are free of charge.

•

BSU Student Ombudsperson
Administration 238

285-1545

*Provides help with academic concerns, including class withdrawals and other
assistance.

~

BSU Dean of Students
Administration 238

285-5343

*Provides assistance with the disciplinary process in the university system.

Off-Campus Resources

•

Ball Memorial Hospital Emergency Room
2401 University Ave.

747-3241

Call Public Safety 285-111 for ambulance assistance
*Provides after-hours services to BSU students. This is the oniy place that
provides a rape kit for collecting samples for prosecution purposes.

•

A Better Way Women's Shelter (Muncie)
747-9107

, ✓,
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*Provides shelter, support groups, and advocacy for survivors of sexual assault
and domestic violence. This service is free of charge and is available 24
hours/day.

•

Alternatives, Inc. Women's Shelter (Anderson)
643-0200
*Provides shelter, support groups, and advocacy for survivors of sexual assault
and domestic violence. This service is free of charge and is available 24
hours/day.

•

Victim's Advocate Program
747-4777
*Provides guidance through the criminal justice system and accompanies victims
to court and to the Emergency Room. Available 24 hours/day.

•

Comprehensive Mental Health Services
240 N. Tillotson St.

288-1928
286-1695 (Emergency)

*Provides broad mental health coverage needs in East Central Indiana at a
reduced rate, based on your income. Will provide individual counseling services
for people dealing with various levels of trauma.
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•

Family Counseling Services
806 W. Jackson St.

284-7789

*Provides individual counseling at a reduced rate, based on your income.

•

Delaware County Sheriff
100 W. Washington St.

•

Delaware County Police
100 W. Washington St.

•

747-7885

747-7878

City of Muncie Police
747-4838 (Non-Emergency)
911 (Emergency)
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APPENDIX 11
"Scenario A"
Lee walked into the lobby of the Parkchester Arms Apartments and picked up the
phone. He buzzed Mary's apartment. When she answered, he told her he was waiting for
her downstairs to take her to the movie. While waiting, he checked himself in the mirror.
His 5-foot-10-inch, 160-pound frame fit well into the madras sport jacket and jeans he
donned for the occasion. Mary walked down the steps and over to Lee. Lee smiled and said
that he really liked the green jersey dress she had bought last week. She was only 5-foot-2inches, 100 pounds, small in relation to Lee.
As they walked to the car, Mary said she'd wanted to see the movie for a long time.
As they drove to the theater they talked about their mutual friends. Mary and Lee were
going on their first date.
After parking the car, the couple waited in line, making small talk until the ticket
window opened. Lee bought the tickets and they went inside. They were spellbound by
the movie; neither talked until the film was over. After the movie, Lee suggested that
ihey go back to his apartment where they could listen to music and talk. Mary said,
"Okay."
Lee's apartment opened onto a landscape courtyard surrounded by many similar
apartments. Lee and Mary walked slowly through the courtyard, enjoying the night air,
glancing toward each other from time to time.
When they got to his apartment, Lee put on an album for them to enjoy. They sat
on the couch for a while, listening to music and talking. As they were talking, their eyes
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would meet and then both would quickly look away. The fourth time their eyes made
contact. Mary and Lee held their gaze and smiled. Lee moved closer to Mary, put his
arm around her and gently stroked her shoulder. He kissed her softly.
Lee put both arms around Mary and held her close to him. He kissed her again,
longer this time. He continued to kiss her like this for a while. Lee started unbuttoning
Mary's dress and he slipped it off her shoulders. Then he slid her dress completely off
and removed her underwear. They kissed each other passionately.
The phone rang. Lee answered. Just a wrong number. Lee hung up and returned,
sitting next to Mary. With Mary totally naked, Lee leaned against her and pushed her
back onto the couch until he was on top of her. Mary said, "No, Lee, don't." Ignoring
this, Lee responded, "It's okay," and quickly unzipped his pants and slid them down.
Mary strnggled and said, "1 don't want to, let me go!" "Relax Mary, don't worry," Rob
answered. Mary protested again, "Don't! Stop!" Lee held Mary and said, "Don't worry,
I'll take care of everything." "Relax, just take it easy," he said. Lee continued to kiss and
fondle Mary. Soon, he penetrated her and intercourse occurred.
To Lee, the night ended in mutual sexual intercourse. To Mary, the night ended
in date rape.
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APPENDIX I2
"Scenario B"
Diane is on her first date with Rob, whom she had met through friends. He
seemed like a nice guy when she had talked with him on previous occasions. Thus, when
Rob asked Diane to go to a party with him at a friend's cottage, she said yes without
much hesitation.
The party was okay, but Diane felt a little uncomfortable about the way that Rob
was always touching her arm or putting his arm around her waist. Diane figured that Rob
was just insecure or liked everyone to see that he had a date. In any case, she just quietly
pulled away when Rob got too close. Diane wasn't really concerned about Rob's
behavior since she had known other guys to do the same thing.
The evening progressed, and Rob got tired of the party. He asked Diane if she
would like to go for a walk around the pond. This sounded like a good idea to Diane
since the cigarette smoke was really starting to bother her. Plus, she really had not had
the chance to talk with Rob alone, and she wanted to get to know him better.
As they walked toward the pond, Rob again put his arm around Diane and pulled
her close. Rob stopped walking behind some bushes and began to kiss Diane. She really
didn't know if she wanted to be kissing this guy because it was only their first date. She
hesitated at first, but Rob held her tight and continued to kiss her. She began to enjoy his
kiss and started to kiss him back. He then put his hand up her swearer. Although Diane
enjoyed kissing him, she decided that she did not want to go any farther with him tonight.
She struggled to get out of his grasp, but Rob continued.
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Rob felt Diane struggle a little but thought that she was playing hard-to,-get. He
knew from his past girlfriends that women often enjoyed being seduced. Besides, he
could tell that she enjoyed kissing him and had kissed him back. As he continued, he felt
Diane resisting less and less.
As Rob continued his sexual advances, Diane began to feel scared. She did not
want to scream or to make a scene, because she did not want to embarrass either one of
them. She protested as she struggled against Rob, but he did not seem to care! When he
pulled down her pants, she just about gave up and wished for the nightmare to be over.
Rob continued to seduce Diane and felt excited that she had stopped struggling
and had given in to the passion that he was sure they both felt. He was attracted to her
and knew that she was attracted to him as well.
To Rob, the night ended in mutual sexual intercourse. To Diane, the night ended
in date rape.
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APPENDIX J
Informed Consent Form (Pilot Study)
You are invited to participate in this research project. The purpose of this study is to
assess college students' perceptions of date rape. Your participation in this project is
completely voluntary and in no way affects your grade in this class. Benefits of
participating in this study include a heightened awareness of the phenomenon of date
rape and possibly a greater understanding of a rape victim's feelings. You will also learn
about a variety of campus and local resources that provide emotional support.
This project involves your participation during one time only. You will be given two
date rape scenarios to read. After reading each vignette, you will be asked six questions
about what you read. You will then be asked one final question about both of the
scenarios. The session will take approximately l O to 15 minutes. There is no time limit
during the session.
You may experience unpleasant emotions while reading the scenarios. At the end of the
session, you will be given a list of places that provide emotional support. Furthermore, if
for any reason you wish to end your participation at any point during the study, you may
do so without penalty.
The information that you provide will be kept confidential. You should NOT put your
name anywhere on the questionnaire packet. Your responses will be recorded using code
numbers, and the data will be reported in such a way as not to allow identification of any
individual responses. Your name will not be used when reporting data.
If you have any questions about the procedures or other aspects of the study or if you
would like information about the findings, you may contact Alissa G. Putman at I 02
Claxton Addition or at 974-5131. If you have questions about your rights as a
participant, contact the Compliance Section of the Office of Research at 974-3466.

By completing the attached questionnaire packet, you are giving voluntary consent
to participate in this project with full knowledge of the above.

PLEASE DETACH AND KEEP THIS PAGE FOR YOUR INFORMATION!
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APPENDIX K
Demographic Information Sheet (Pilot Study)
To help make this study more meaningful, some important information about you
is necessary. Please complete this entire sheet. This information will in no way be used
with your name or any other characteristics that would indicate your identity. Thank you
for your participation!

1) Packet No. _ _ _ _ _ __
(Appears in the upper right hand corner of your packet)

2) Age _ _ _ _ __

3) Ethnic Background (Please Circle One):
African American
Asian
Caucasian
Hispanic
Native American
Other _ _ _ _ _ _ (Please Specify)

4) Year at UTK (Please Circle One):
First
Second
Third
Fourth
Beyond Fourth

5) Gender (Please Circle One):
Female
Male
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APPENDIX L 1
Pilot Study Questions ("Scenario A")
Using the scale below each item, please respond by circling ONLY ONE number
on the scale that corresponds with what you believe most. This is a measure of personal
opinion. THERE ARE NO RIGHT OR WRONG ANSWERS!

EACH QUESTION BELOW REFERS TO A PART OF THE SCENARIO THAT
YOU JUST READ. PLEASE RATE EACH PART OF THE SCENARIO ON HOW
REALISTIC IT SEEMS TO YOU.
1) The beginning of Lee and Mary's date (UNTIL they leave the movie theater):

1

2

3

Very
Realistic

4

5

6

7

Very
Unrealistic

Somewhat
Realistic

2) The events that occur after they leave the movie theater (UNTIL the phone rings with a
wrong number):
1

2

3

Very
Believable

4

5

6

7
Very
Unbelievable

Somewhat
Believable

3) The events that occur after Lee hangs up the phone?

1

2

3

Very
Realistic

4

5

6

7
Very
Unrealistic

Somewhat
Realistic

4) OVERALL, how believable is Mary's character?

1

2

Very
Believable

3

4
Somewhat
Believable

5

6

7

Very
Unbelievable
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5) OVERALL, how believable is Lee's character?

1

2

3

Very
Believable

4

5

6

7

Very
Unbelievable

Somewhat
Believable

6) OVERALL, how realistic is Scenario A?

1
Very
Realistic

2

3

4

Somewhat
Realistic

5

6

7
Very
Unrealistic
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APPENDIX L2
Pilot Study Questions ("Scenario B")
Using the scale below each item, please respond by circling ONLY ONE number
on the scale that corresponds with what you believe most. This is a measure of personal
opinion. THERE ARE NO RIGHT OR WRONG ANSWERS!
EACH QUESTION BELOW REFERS TO A PART OF THE SCENARIO THAT
YOU JUST READ. PLEASE RATE EACH PART OF THE SCENARIO ON HOW
REALISTIC IT SEEMS TO YOU.

1) The beginning of Rob and Diane's date (UNTIL they leave the paity)?

1

2

3

Very
Realistic

4

5

6

Somewhat
Realistic

7

Vt>ry
Unrealistic

2) The events that occur after they leave the party (UNTIL Diane decides that she does

not want to go any farther with Rob)?
1

2

3

Very
Believable

4

5

6

Somewhat
Believable

7

Very
Unbelievable

3) The events that occur after Diane decides that she does not want to go any farther with
Rob?

1
Very
Realistic

2

3

4
Somewhat
Realistic

5

6

7
Very
Unrealistic
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4) OVERALL, how believable is Diane's character?

1

2

3

Very
Believable

4

5

6

7

Very
Unbelievable

Somewhat
Believable

5) OVERALL, how believable is Rob's character?

1

2

3

Very
Believable

4

5

6

7

Very
Unbelievable

Somewhat
Believable

6) OVERALL, how realistic is Scenario B?

1
Very
Realistic

2

3

4

Somewhat
Realistic

5

6

7

Very

Unrealistic
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APPENDIX M
Final Question (Pilot Study)

PLEASE ANWER THE FOLLO\VING QUESTION BEFORE HANDING IN
YOUR PACKET. ALSO, MAKE SURE TO OBTAIN A RESOURCE SHEET
UPON HANDING IN YOUR PACKET.

Thank you for vo1Jr time!

Which scenario is more believable?

1
Scenario A

2

Scenario B
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APPENDIX N
Resource Sheet (Pilot Study)

If you or somebody you know has been involved in a date rape situation, you are
encouraged to seek support. Below is a list of campus and local resources that provide
emotional support, counseling, and/or advocacy.

On-Campus Resources
Student Counseling Services Center
900 Volunteer Blvd.

974-2196

*Provides individual and group therapy services free of charge to students,

faculty, and staff. You must be affiiiated with the University to use their services.

Psychology Clinic
225 Austin Peay Bldg.

974-2161

*Provides therapy services at a grcaily reduced rate, based on your income. You
do not need to be a student to use their services.

University of Tennessee Women's Center
301 Student Services

974-1029

*Provides resources for women in variety of areas, including an extensive library,
referral services, and programs on campus geared toward women's issues. These
services are free to all students.
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University of Tennessee Campus Police
1115 UT Drive

974-3114 (Non-Emergency)
911 (Emergency)

* Sponsors crime prevention programs on a variety of topics, including rape
awareness, and several rape aggression defense courses. These courses are free.

University Health Center-Student Clinic
1818 Andy Holt Ave.

974-3135 (Main Desk)

Open 8-4:30 M-F

974-3648 (Appt. Desk)

*Provides select services free of charge, included with students' activities fees.

!!

!§.._very important to obtain a physical examination if you are involved in a date
rape situation!

University of Tennessee Van Service
974-4080
*Provides transportation for students with disabilities and nighttime transportation
services for students who would otherwise walk alone on campus. This service is
free.

University of Tennessee Legal Clinic
1505 W. Cumberland Ave. 974-2331
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*Provides legal services to UT affiliates based on income level.

Off-Campus Resources
University of Tennessee Medical Center at Knoxville
1924 Alcoa Hwy.

544-9401 (Emergency Dept. Desk)

*Provides after-hours clinic services to UT students.

Sexual Assault Crisis Center
558-9040 (Office)

522-7273 (24 Hr. Crisis Line)

1-888-532-5244 (Toll-Free Line)
*Provides counseling services via phone, individual counseling and group
counseling, free of charge.

Knoxville Mobile Crisis Emergency Unit
539-2409
*Crisis team who responds to emergencies 24 hours/day.

CONTACT Helpline
523-9124
*Provides phone counseling 24 hours/day.
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APPENDIX 0
Table 5
Demographic Information of Participants in the Principle Study

Variable

Group

n

Percentage

Female

139

70

Male

60

30

Control

77

39

"General" Experimental

68

34

"Personally Relevant"
~xperimcntal

54

27

Caucasian

172

86.5

African American

8

4

Asian

8

4

Hispanic

4

1

Native Amencan

2

1

Other

5

2.5

Gender
(N=199)

Treatment Group
(N=199)

Ethnicity
(N = 199)

Note. Age of participants: M = 22 years old; MdQ. = 21 years old;
Age range= 18-53 years oid.
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